Benevolent autocrat no more!
Brenda Abbey

What do you really believe about how children learn appropriate behaviour? What is your behaviour
guidance style? How often do your beliefs and practices align — always? sometimes? rarely? The
conclusions that you reach during this workshop may well surprise you if the findings of the presenter’s
recent research on behaviour guidance in early childhood settings (that is, staff could best be described
as 'benevolent autocrats') is anything to go by. The workshop will be interactive and will outline practical
strategies to guiding children’s behaviour democratically. It will draw upon the information of carers’
practices gathered during the presenter’s investigation into the effects on carers’ practices, and the
knowledge, understandings and stated beliefs that underpinned those practices, of training them to
manage children’s behaviour democratically. The findings that, after the training, the carers maintained
practices consistent with the training (for example, indirect guidance and prevention); adopted new
practices consistent with the training (for example, educative methods and scaffolding children’s
relationships with others); and reduced their use of practices inconsistent with the training (for example,
reward, punishment, and imposed control) will be used to challenge participants as to how they might
respond to similar training.



Playing in the in-between: New views on social relations with implications for early childhood
education
Cynthia A'Beckett

Social relations are commonly seen as exchanges between entities, an analysis that explains many social
interactions but that cannot explain key moments in social life. These moments occur in the non-
Euclidean space and time of the in-between. This concept is explained through analysis of fieldwork
examples and in relation to the work of Martin Buber and Donald Winnicott. The in-between arises when
adults and children play together in the way described by Winnicott as playing in the third zone. A
phenomenological, interpretive analysis of forms of relations between parents and their two-year-old
children revealed playing in the in-between during everyday family life. While the fieldwork focuses on
families at home, the arguments have implications for those working with young children, challenging the
current emphasis on a task-oriented focus on teaching and learning. A focus on social exchange creates
early childhood programs that lack opportunities for being in the present moment in an unforced, un-
knowing way. Such programs achieve set goals but may lack moments of infinite mutuality and
tenderness, such as those observed in the research. Relations cannot form when there is a continual
focus on what is understood and known, on past accomplishments and future objectives. The in-between
has three aspects: being fully present, un-knowing and mutuality through love. This analysis provides new
views that will encourage opportunities for children and staff to be with one another in simple but profound
moments of the in-between.

References:
Buber, M. (1958). | and Thou. trans. R. G. Smith, 2nd edition. Edinburgh, Scotland: T & T Clark..
Winnicott, D.W. (2005). Playing and reality. New York, NY: Routledge Classics.



Mobile preschool
Gill Abraham

Australia is currently at an exciting stage where there is a focus on early years education, in particular
access and equity in provision of preschool services. Labor's promise of preschool access for all is
admirable and welcomed. In the Northern Territory (NT) the release of the Little children are sacred report
in 2007 highlighted areas of disadvantage for some Indigenous children. The notion of every child
accessing 15 hours per week and 40 weeks per year of high-quality preschool delivered by a qualified
early childhood teacher is great, although in the NT it is not as simple as it sounds. The communities are
often too small to generate a teacher and suitable facilities for preschool. Staffing is also a challenge, it is
difficult finding suitable teachers who are willing to live in remote localities. Travel, either by air or road,
taking hours and complicated by the wet season, combined with adequate housing options, make
recruitment an interesting process. Mobile preschools are a NT solution to these complexities, providing
preschool access for children living in small remote communities. This presentation will describe the
journey of making an idea a reality in remote NT, as the Department of Employment, Education and
Training roll out a series of new mobile preschool hubs and associated sites. Challenges outlined
throughout the presentation will focus on sites, staff, buildings, accessibility and a multitude of other
things.



Can empathy save the world?
Alice Aird

Humans with strongly developed empathy are almost incapable of unprovoked violence against others, or
of abusing nature. | will argue that the empathic centres of our children’s brains are the most important
structures on Earth. The treatment of children directly impacts their growing emotional brain structures
and thus profoundly shapes the destiny of nations (Dr Robin Grillel). Therefore to care for children’s
emotional needs and foster empathy is crucially important work for the future of human societies.

The challenge for all who work with children is to give more emotional support than we received as
children ourselves. By releasing our own limiting emotional patterns we can more fully nourish the
emotional growth of children. We become powerful agents for positive social change by nurturing children
to become emotionally healthy and empathic adults, capable of the creative and collaborative actions
needed to overcome the environmental and social challenges of the 21st century.

Powerful personal growth methodologies now exist for releasing limiting subconscious patterns. An
experiential introduction will be presented to the remarkable Sedona Method?, founded by Lester
Levenson. This simple and accessible method for releasing emotional reactivity will be proposed as an
innovative approach, highly suitable for parents and all who work with children, including for professional
development. Widespread use of such an emotional-releasing approach has the potential to foster more
empathic adults, with greater capacity to meet children’s emotional needs and thus the needs of the 21st
century.

' http://www.our-emotional-health.com/about.html
? http://www.lifeenergycoaching.com.au/Science&TheSedonaMethodLesterStory.doc
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The national steering of quality in early childhood education in Finland — content analysis of
steering documents for years 1973-2007
Kirsi Alila

Background: This research comes together from very important basic services in Finland: day care and
early childhood education (ECEC). The aim of this doctoral thesis is to describe and clarify nationally how
quality has been seen and steered through documents, actions and directions.

Objectives:

The objectives of this research are to describe:

A how is quality defined in Finnish normative and informative steering of ECEC?

A what are the meanings of quality in these documents?

A what is the relationship between the conceptions of quality in normative and informative steering?
A how can the steering of quality be seen as a form of leadership?

Material and methodology:

The methodology of this study is a qualitative one. The study uses content analysis as the main method.
The material consists of the national normative and informative steering documents in ECEC from the
years 1973-2007.

Importance of this research:There is very little research on quality and no research at all on steering in
ECEC in Finland. This research is important for the generation of a new law concerning early childhood
education (possibly in 2010) and the development of quality and steering in ECEC, both at a national,
communal and also international level.

Keywords: Quality, Steering, Leadership, Early Childhood Education



Connecting with children through story
Patsy Allan

This workshop is for parents, childcare workers, teachers and carers of young children from birth—five.

The workshop:

A outlines the values and benefits of stories, chants and rhymes in everyday use for the under-fives

A introduces a new successful program which has been piloted in the ACT for the last three years as
'Rock, Rhythm and Roll Parent—Child Mother Goose program' ®

A touches on the benefits of regular storytelling, singing and rhymes in childcare centres and
preschools

A will introduce some results of current research done on the use of rhymes and stories with young
children

A allows participation in a sample Parent—Child Mother Goose program (about 60-90 minutes) as if the
participants themselves were the parents/carers of young children attending the group session

A teaches rhymes, songs and stories to take back into the workplace or home

A encourages participants to use the rhymes they learned in the session with young children as soon as
possible at home or in their centres

A emphasises value of rhymes and stories for calming, cuddling and communicating.

A Expected outcomes for participants:

A new rhymes, stories and songs

A greater understanding of the role of stories, songs and rhymes play in the education and social
relationship of young children and their parents/carers

A information on some areas of current research

A information about a new program which has been a pilot program in the ACT for the last three years

A renewed enthusiasm for using more stories, rhymes and songs in the home and the workplace.



Supporting activist leadership through practitioner research
Leonie Arthur, Jan Skattebol, Christine Woodrow, Oznur Aydemir, Sarah DeLuca, Kathryn
Graham, Jenny Green, Fatima Mourad, Carol Nagel and Opilla Thambiran

This session includes a discussion of the role of collaborative practitioner research in building activist
leadership, followed by a panel of field-based practitioners sharing research conducted in their own early
childhood settings. We will report on the findings from a study of collaborative practitioner research
networks designed to empower practitioners to resist standardised neo-liberal curricula and the
deprofessionalisation of the early childhood field. We are interested in mapping the points of departure
that practitioner research, which builds activist leadership and shapes policy, makes from the action
research methodologies driven by current moves towards evidence-based practice in standardised
schooling and welfare service delivery. We will share research findings on the ways in which collaborative
practitioner research supports the generation of socio-cultural knowledges relevant to working with young
children and families in local Australian contexts as well as the ‘critical imagination, critical literacy and
critical action' (Sumsion, 2006) necessary for democratic and transformative leadership. We investigate
some of the complexities of academic/field-based practitioner partnerships aimed at challenging the
traditional dichotomies between research and practice and transforming power relationships, while
retaining the mechanisms necessary for a critical stance. Our initial findings highlight the importance of
democratic processes, of meaningful, critical, caring professional networks and of institutional supports
for this type of activity. The panel members are drawn from groups of field-based practitioners who met
regularly with university partners to share questions, to design research projects, and to collaboratively
make meaning of their data and generate new directions. The research studies include sustained project
work with toddlers, the impact of mixed-age grouping on children’s learning, the role of the educator in
scaffolding children’s project-based learning, the incorporation of Islamic values into a student-centred
music program, advocacy in early childhood, and the impact of Muslim teachers’ identities on their
professionalism.



Assessment of social and emotional growth and development in young children
Lennie Barblett and Carmel Maloney

Developing positive social and emotional growth and development in young children has always been a
fundamental priority of early childhood practitioners. However, with an increasing economic and political
focus on the foundational early childhood years, a global trend has grown for the measurement of
outcomes in early childhood education. This presentation reports the findings of a major literature review
undertaken to examine the assessment of social and emotional growth and development in young
children. It describes a number of issues that dominate the early childhood literature about assessment
and reports on the complexities of examining a domain that is socially and culturally constructed and
where meaning belongs to the individual rather than the person assessing the individual’s behaviours.
The review also examined a number of tools for use by practitioners. This review was conducted by a
team at Edith Cowan University as part of a project funded by the Western Australian Department of
Education and Training and highlights the importance of positive social and emotional growth and
development in young children.



The Early Literacy and Numeracy Officer program
Jantiena Batt and Julie Dixon

'Professional Development must become an experience that is embedded within teachers’ work. As
teachers share ideas, plan and teach together, they create opportunities to learn from each other, solving
problems together as a team. The key to creating these learning opportunities is the establishment of
"Professional Learning Teams" within schools.' (Crevola & Hill 1998). The Early Literacy and Numeracy
Officer (ELNO) program is a Learning Assistance Program initiative that began in 2000. It was developed
from a number of professional development projects undertaken by groups of ACT teachers and schools.
The ELNO Program brings together the early years teachers in a school as a ‘Professional Learning
Team (PLT). The goal is to improve literacy and numeracy learning outcomes for the range of students in
their classes. The preschool to year 2/3 teachers meet regularly throughout the year, facilitated by an
early years’ team leader. As a team, teachers share, examine, challenge and develop their literacy and
numeracy teaching practices in collaborative and mutually supportive ways. An ELNO is placed in the
school for a period of eight weeks to work intensively with the early years team on this process of
collaborative professional development. During this time, the ELNO conducts weekly workshops with the
early years team on an agreed focus to develop shared understandings. The ELNO works alongside
teachers in their classes, affirming effective practices, modelling teaching approaches, observing teaching
interactions and helping teachers implement practices discussed in team workshops. In 2007, six trial
schools undertook the added component of action research. They moved through the action research
cycle, diagnosing a need, assessing data and making changes based on the evaluation of the data. This
seminar will highlight their journey, focusing on the challenges and successes, and the unintended
outcomes they discovered on the way.



Running a Professional Learning Team
Jantiena Batt and Julie Dixon

'‘What we want for our children, we should also want for their teachers — that schools be places of learning
for both of them and that such learning be suffused with excitement, engagement, passion, challenges,
creativity and joy', Andy Hargreaves. This workshop was initially designed for all ACT schools involved in
the Early Literacy and Numeracy Officer (ELNO) Program. The ELNO Program is targeted at early
childhood teachers in a range of settings, with the aim of building teacher capacity and improving student
outcomes. This workshop has also been offered at a system level, with educators attending from
preschool to college. The development of Professional Learning Teams encourages professional
dialogue to occur, bringing issues to the surface and the creation of a way forward. Schools that commit
to Professional Learning Teams engage in the collaborative process, which is essential in supporting the
professional learning of all educators.

Within this workshop three areas will be examined:

A building relationships

A developing professionally

A making decisions.

The Professional Learning Team structure encourages educators to undertake action research/learning
as a way of moving through the change process. Embracing Professional Learning Teams can re-
energise the team’s focus so that a shared understanding and language can be achieved. It is also an
opportunity for leadership roles to be shared within the team, as there is a shared responsibility and
shared celebrations. At the conclusion of this interactive workshop, participants will:

A have an overview of Professional Learning Teams

have experienced a range of strategies used in team building

understand the steps required to establish a Professional Learning Team

have learnt about the structures that can be used within a Professional Learning Team.

> > >



Supporting a commitment to quality
Merise Bickley and Jan McFarlane

In order to work together to develop a quality childcare service, all stakeholders require access to
consistent information about quality child care and the five steps of the Child Care Quality Assurance
(CCQA) systems. Stakeholders also need adequate support to implement practice that meets the CCQA
standards. The National Childcare Accreditation Council (NCAC) has established a range of strategies
that will assist children, families and childcare professionals to work in partnership to develop a quality
childcare service. These strategies include the development of relevant, targeted print resources, as well
as telephone, online and face-to-face support. In this way, NCAC ensures that accurate and timely advice
and information is available and accessible to all stakeholders when they need it. Using information
gathered through CCQA, NCAC seeks to identify trends in the field and determine priorities for new
support initiatives and the development of new resources that will meet the needs of different types of
services in different locations. This presentation will describe NCAC’s current and proposed strategies for
assisting childcare professionals, families and children to understand CCQA requirements. It will also
provide information about new initiatives to provide support for early and middle childhood educators and
the students who are preparing for a career in childcare settings. Participants will be given the opportunity
to discuss the topics covered by the presentation if time permits.



Standing tall: Doing early childhood leadership and advocacy
Yarrow Andrew, Mindy Blaise, Anne Houghton, Catharine Hydon, Brian Newman, Maree Sheehan
and Denise Rundle

Leadership and advocacy takes a team of forward-thinking people determined to look at the world
through different eyes. In recent years, early childhood practice has become trapped in boxes and ruled
by outdated ideas. Practitioners are often afraid to question taken-for-granted practices, move beyond
‘safe’ practices, and experiment with new and innovative ways to design experiences for children and
record their experiences. The purpose of this interactive workshop is to show how a group of early
childhood professionals, who call themselves the Revolutionary Planning Group (RPG), work as a
‘critically knowing early childhood community' (MacNaughton, 2005, p. 188), questioning and
reconceptualising taken-for-granted early childhood practices. Drawing from 'postdevelopmentalism’
(Blaise, 2005, p. 3) and informed by the communities with whom they work, the RPG has used activism
as a tool to make change in their own pedagogical practice. As a result of their ongoing critical activism
around local and global issues, the group has produced several documents, which aim to challenge the
early childhood community to move forward. These include a manifesto, letters to politicians,
documentation tools, training sessions and materials, and formal responses to early childhood review
processes. This session will show how these products have been taken up, modified, and used across a
range of early childhood contexts by early childhood teachers, children’s services managers, teacher
educators, early childhood program advisors, and policymakers. As part of this workshop, participants will
be invited to join with the RPG in writing a new version of the manifesto, as part of our ongoing
commitment to a more meaningful and revolutionary early childhood practice.

References:
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A decade of rural integrated education and care
growth
Jenny Boag and Pam Lutze

In the early 90s, rural communities were beginning to exert pressure on the then South Australian
Children’s Services Office to provide long day care. As a joint initiative with the then Commonwealth
Department of Families and Communities, small childcare facilities were integrated with state-run
kindergartens, which became known as Rural Integrated Services. The establishment of these services
was originally designed to provide child care that was accessible and affordable to small rural
communities where there had been none previously.

Some of the influences on the development of rural integrated services over more than a decade have
been:

A the amalgamation of the Children’s Services Office into the Department of Education to form the
Department of Education and Children’s Services (DECS)

the development of a DECS curriculum framework for children and students from birth to year 12
DECS Early Literacy Program

the international research into the impact of early care on brain development particularly in the very
young

the Federal Government ‘Stronger Families’ program.

>

> >

While meeting the original objectives of the integration of education and care, unexpected outcomes have
emerged. These are:

A greater family involvement in their children’s learning

A the emergence of strong interagency partnerships

A family- as well as child-focused services

A expansion of education and care programs to include health and wellbeing of the whole family

A greater advocacy for investing in the early years in terms of long term cost benefits to society.

This presentation charts the journey of three of these services in the Southern Sea and Vines District of
the South Australian Department of Education and Children’s Services. It demonstrates how passionate,
creative and committed leadership and advocacy have shaped them into services which not only meet,
but have exceeded, the expectations of their particular, unique rural communities.

Servic



Young children | earning to respect the environment:

journey
Sarah Boardman and Robyn Evans

The environments that teachers offer children seem to hold enduring memories for them and have a
powerful influence on learning and what they will value later in life (Thornton & Brunton, 2005). Indeed,
the Reggio Emilia approach states that the learning environment is the third teacher, with the principles of
aesthetics, active learning, respect, collaboration and positive relationships being central to the learning
environment (Millikan, 2005). This presentation provides an insight into one early learning centre’s
journey of positioning the outdoor learning environment at the centre of learning for young learners. The
children’s journey of artistic exploration will be shared utilising digital images, which will be used to
demonstrate the process of learning. Further, the role of dialogue, collaboration and relationships will be
discussed during the presentation. This presentation will highlight the powerful nature of the learning
achieved and the potential of such projects to provide enduring memories of active learning for the young
child.



Parental mental illness and young children
David Boots

It is now commonly recognised that one in five Australians will have a mental disorder at some stage in
their lives. Many will be parents. A recent study highlights that approximately 21-23% of Australian
children live in families where at least one of their parents has or has had a mental health problem.
Parental mental illness places children at greater risk of poorer health and wellbeing outcomes than their
peers; however, prevention, early intervention and mental health promotion strategies can assist in
reducing risks to these children and enhancing their resilience. The national Children Of Parents with a
Mental lliness (COPMI) initiative has been funded by the Australian Government Department of Health
and Ageing under the COAG Mental Health Initiative ‘New Early Intervention Services for Parents,
Children and Young People’ to undertake a range of measures to increase the capacity of workers and
families to respond to the needs of children and families affected by parental mental iliness. During 2008,
the COPMI initiative team is developing materials that are specifically relevant for early childhood
workers, primary school teachers, high school teachers and school support staff. They are also
developing information with and for families to assist them to support, develop care plans for, and explain
mental illness to their children in the three—seven-year age group. The proposed workshop provides the
opportunity for participants to learn about effective approaches to supporting children and families
affected by parental mental iliness and to participate in the review of materials being developed for early
childhood workers and for families with children in the three—seven age group.



Have a Go Spaghettio! A Rational Emotive Education approach to resilience building for young
learners
Giulio Bortolozzo

Have a Go Spaghettio! is a birth—8 resilience program based on Rational Emotive Behaviour Therapy
(REBT). REBT is a counselling tool used to help people manage themselves more effectively, emotionally
and behaviourally. It helps students understand the link between thinking, feeling and behaving in an
educative, preventative manner. It was Albert Ellis' wish that his ABC of Emotional Disturbance be
translated into programs that can help students in a preventative sense (REBT in the counselling context
is curative in nature as people are already emotionally and behaviourally disturbed). If our children are
exposed to this learning at an early age, we may offset the chances of them needing such support in the
future, that is they will be less likely to be depressed, anxious etc. They would be more able to regulate
their feelings by applying basic REBT principles in their lives. The 'Have a Go Spaghettio’' resource
explains Ellis and REBT, and helps students learn how thinking makes feelings and behaviours. Brain
Friend and Brain Bully represent rational and irrational thinking. Max and Sam are two doll characters
(non-gender specific) who role play the application of key ideas to illustrate basic REBT principles in
everyday situations. There are songs, poems, activities, role plays and much more to make learning fun.
The resource is endorsed by the late Dr Albert Ellis, creator of Rational Emotive Behaviour Therapy, and
has recently been referenced in the new Child Protection Curriculum materials (Department of Education
and Community Services) in South Australia. This resource is ideal for early childhood educators,
teachers, counsellors and parents to support young students in learning how to manage their emotions
and make better behavioural choices. www.haveagospaghettio.com.au



‘o woul dn’ t |l eave them somewhere that made metimee el i nsi
mothers for care of their child
Wendy Boyd, Collette Tayler and Karen Thorpe

Australia, like other developed economies, has witnessed continual increase in maternal employment
over the past two decades — 40% in 1983 to 53% in 2007. This trend has placed focus on both supply of
child care and demand for quality care. This study examined preferences for care of the child among 124
Australian women expecting their first child. Expectant first-time mothers’ perspectives provide valuable
insight into broader societal views. While focused on the forthcoming birth of their child, they have not had
direct experience of engaging in paid work and utilising care for the child, and so develop their views
vicariously. In Australia, statutory provision for maternity and parental leave is unpaid, market-led child
care often inaccessible, and there exists populist views that child care can be harmful to the child and that
children are best cared for by a single carer, their mother. This study found that, while the majority of
women expected to re-commence work within 12 months postpartum, at a greatly reduced rate of
employment, the personal qualities of engaging in paid work and the quality of care were deemed to be
the most salient at this stage of motherhood in influencing intentions.

! Child care refers to formal centbased care. Informal care refers to care in a home, provided by relative, friend or
nanny, and is unregatied.



The impact and potential of water education in early childhood care and education settings
Wendy Boyd, Melinda Miller and Megan Gibson

With increasing numbers of children spending time in early childhood centres, there is a ready cohort of
potential participants — children, carers, parents and other community members — who could be educated
around sustainability issues. One of the most important sustainability issues in Australia is water
consumption and water conservation, and many schools across Australia have been engaged in a wide
range of water education and water conservation programs. Queensland University of Technology, in
collaboration with Rous Water, on the North Coast of NSW, engaged in pilot research to gather baseline
data about water use in early childhood centres services; and to evaluate the impacts — environmental,
economic, social, and educational — of the current 'Water Aware Centre' program. This presentation
reports on the findings of this study and makes recommendations for future practices and research. This
presentation comes from the work of Dr Julie Davis, Megan Gibson, Wendy Boyd, Hilary McLeod and
Clevo Wilson from QUT, in collaboration with Barbara Jensen, Rous Water.



‘What next?'
Jackie Brien and Carol Grant

The purpose of this workshop is to examine the findings identified in current research in relation to
inclusion and quality care. These findings will be explored in the context of the legal and ethical
framework within which Australian children’s services operate. Both research and the operational and
philosophical framework will form the lens through which stories will be given, describing practical
examples of what inclusion and high-quality care looks like for children and early childhood professionals.
The workshop will give participants the opportunity to make links between research, legal and ethical
obligations and high-quality, inclusive practice. If services are meeting all the requirements for provision
of early childhood care and education, then what comes next? Program approaches, including the
attitudes, beliefs and expectations on which they are based, will be explored. Skills are needed in
embedding effective approaches towards meeting individual needs and social outcomes for children into
the group context of routines and play experiences. Programming approaches which actively support the
full participation of children with disabilities, and which demonstrate positive, celebratory attitudes towards
creatively building on the interests and strengths of all children, will be discussed. The workshop will also
explore collaboration between families, early childhood professionals and specialist staff. The concept of
family-centred practice is strongly embedded in the framework of ethical standards in which Australian
children’s services operate. ECA’s Code of Ethics identifies the need for developing partnerships with
families and engaging in shared decision-making about their children — valuing families as decision-
makers about their child’s development and wellbeing is a key characteristic of effective collaboration. In
addition, there needs to be strong and consistent cooperation and collaboration between early childhood
professionals and specialist staff, aimed at supporting the wellbeing of children with disabilities within the
context of their families and communities.



Becoming a great team’ Wi thout the foundations of

Phyllis Briggs

Areas that will be covered include:

A

Positive work relationships contribute to effective teams (above the line and below the line behaviour)
— how your own attitude and behaviour influences how others interact with you within the team and
how, once we take responsibility for our own work happiness and satisfaction, others lift their attitude
to match yours.

Keys to team building success — how to have team building activities that keep a balance between
being friends and work colleagues. Lots of practical fun ideas that your team can take away and use
immediately. When the tools and techniques are applied you will be amazed at the level of
commitment you and your team will have to each other and the centre

Empower yourself and employees — practical ideas to take back to empower yourself and your team,
through the use of staff meetings, brainstorming and much more.

Promote your personal growth (work/life balance) — people who have a balanced life perform better in
all areas. Learn practical tools to keep the balance in your work/life balance.



'Who cares for the carer?"
Phyllis Briggs

Teachers perform miracles and magic each day with their students. Learn strategies to ensure that the
spark and passion stays ignited by working magic in your own life. By being the author of your own story,
in the areas of health, finances and relationships, you can control what makes up the chapters and pages
of your book. People often put more planning into their four weeks' holiday than they do for the rest of
their year. This workshop will give you practical tools and the power of focus to improve and harmonise all
three areas. This is an interactive workshop and will focus on one area at a time, with it all intertwining
and linking on to the next area, much like a story does. Please be aware that this workshop is about YOU
and not the children because after all, without the teachers, centres would not exist! Past attendees have
felt challenged on a personal level, as many of us are so busy 'doing' that we don’t take time for
ourselves, so please come with an open mind.



Workshop by keynote speaker
Literacy links for all learners
Joan Brink

In this session, participants will experience and discuss a variety of literacy concepts and activities and
how they might be integrated into your classroom or school. We will have a discussion regarding the
continuum of listening, speaking, reading and writing opportunities for young children, as well as
investigate the everyday application of literacy. There will be a wide variety of hands-on examples to look
at.



Workshop by keynote speaker
Problem solving —what does it look like for young children?
Joan Brink

In this session, participants will discuss and begin to consider conflict situations as an opportunity for
children to learn important social skills. We will describe how the High/Scope curriculum helps prevent
and minimise problems. We will discuss the six steps of problem solving and consider several styles of
conflict responses.



Doing is learning: The significance of the activities children do
Beverley Broughton

Developmental theory and research in many areas have highlighted the plasticity of young children’s
development and the processes that contribute to the shaping of children’s individual developmental
pathways. Sociocultural theory has been particularly influential as a source of guidance for professional
practices in early childhood care and education contexts, focusing attention on the importance of positive,
supportive interactions with young children to enhance learning and development. Therefore quality
interactions are a key feature in the design of an appropriate and effective curriculum for early childhood
care and education services. However, interactions are enacted and experienced by teachers/carers and
children in the contexts of real situations and settings where children are actually 'doing things' as active
learners who also, through their individual interests and agency, directly contribute to their own learning
and development. Thus, it is through engagement with others in a range of activities that children become
effective participants in their culture. Drawing on current developmental theory and research, this
presentation discusses the range and features of the activities that constitute young children’s everyday
experiences and the ways in which these activities contribute to their learning and their individual
developmental pathways. This leads to consideration of the challenges that teachers/carers face in:
planning a balanced range of activities that enhance children’s learning in areas that society (and
parents) deems important; acknowledging child choice and agency; and providing sufficient breadth and
depth in the range of experiences to enhance all areas of development. Practical curriculum implications
are discussed, with specific examples of types of activities that children may encounter in early childhood
care and education programs.



A Queensl and perspective on Aboriginal and Torres

development issues
Robyn Burnett, Janice Rocca, Tara Franks, Roslyn Von Senden, Karen Martin and Barry Watson

This workshop will outline the Queensland Aboriginal and Torres Strait Islander Children’s Services
Advisory Group journey so far. The strategy has been an opportunity for the childcare sector in
Queensland to work together to address the causes of skill shortages and undertake future workplace
planning. Throughout this process, there has been four key issues underpinned by quality practice
identified:

A recruitment retention and conditions

A individual professional identity

A external recognition of the profession

A systemic controls and barriers.

The workshop will explore these points in relation to other workforce issues that have been specifically
highlighted by Aboriginal and Torres Strait Islander children’s services workers in Queensland and
workforce development research, to test assumptions and gather feedback from conference participants.
The uniqueness of Aboriginal and Torres Strait Islander culture warrants new ways of understanding
workforce issues. Participants will have an opportunity to discuss strategies and new ways of addressing
workforce issues. The discussion circle will engage participants through asking some pertinent workforce
development questions:

A What do you see are the priority training and skill development issues needed to support Aboriginal
and Torres Strait Islander staff working in the children’s services sector?

A Aboriginal and Torres Strait Islander communities are unique and different in many areas. How do we
customise support and resources for each community to enhance workforce participation and create
communities of change, developing strategies including Aboriginal and Torres Strait Islander
succession planning, career development pathways and promotion of management and leadership
within the sector?

A What changes are required in the sector to enhance the retention of Aboriginal and Torres Strait
Islander staff and why?

These questions will focus the discussion to identify gaps and barriers in current thinking, explore

similarities and differences and contextualise issues to jointly advocate with industry, peak bodies and

governments.
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'Roots of Empathy': A research study on its impact on teachers in Western Australia.
Glenda Cain and Dr Yvonne Carnellor

If the current view of literature is that social-emotional competence is essential for academic learning and
achievement, what does this mean for the classroom teacher? (McCombs, 2004). What is emotional
literacy? How can emotional competency be developed? The purpose of this study was to investigate the
impact that training in social-emotional learning has on the pedagogy and practice of classroom teachers.
It examined the effect of the Canadian-developed social-emotional learning program Roots of Empathy
(ROE) on teachers, children, the classroom environment and its subsequent impact on the broader
community. This research study documented the changes that occurred for teachers and children who
participated in the social-emational learning program. It seeks to understand how both the instructor
training and program implementation has impacted on the participants, what this has meant for their
understanding of social-emotional learning (SEL), how the children have responded to the program and
what subsequent changes have occurred in their behaviours and learning. It investigated the perceptions
of the participants regarding the effectiveness of ROE as an SEL learning program, its benefits and
limitations. From collective data and current literature on SEL, conclusions and recommendations are
made. ROE is currently operating in over 1100 classrooms in Canada, with a pilot program being
implemented in Australia and New Zealand. For developing emotional literacy, the Roots of Empathy
program was highly effective. It contributed positively to the professional learning of the teachers and
increased their awareness of the emotional competencies of their children. It was also evident that pro-
social behaviour of the children in the ROE classes increased, while bullying and aggression decreased.
ROE is unique, even being described as ‘revolutionary in its potential to change the way young people
see themselves and their world' (Gordon 2005, p.26), as it gives children direct experiential learning of
emotional literacy through their interaction with a real baby. This study emphasises the need for all
teachers, and pre-service teachers, to be trained in programs that specifically address social-emotional
competencies. It supports the need for all schools to be resourced to implement programs that explicitly
teach social-emotional learning, essential for students’ cognitive and academic skills development. What
policymakers and educators must now address is the question, '‘Can we afford not to support this
program?'



Teaching young children SEL: Change a whole community
Yvonne Carnellor, Glenda Cain and Tracy Treasure

Social Emotional Literacy (SEL) is the process through which children and adults develop skills, attitudes
and values necessary to acquire social-emotional competence (Elias et al., 1997). Experienced educators
and researchers offer an abundance of evidence supporting social and emotional competence for a
productive and successful life and because 'children’s early experiences determine their later
development and can have lasting impacts on their chance of reaching their full potential ... with research
suggesting that supporting children in their early years can yield lasting results for the children
themselves, their families and society as a whole' (H. Elliott, cited in A. Elliott, 2005, p. 22), it is essential
that a strong research-based SEL program is implemented in all ECE settings. Such a program will
provide children with many valuable and authentic opportunities to enhance their social and emotional
development (Bellanca, 1991), develop the capacity to effectively solve problems, establish and maintain
sound relationships with others, control impulsivity, work co-operatively, care about others and
themselves. These intellectual and practical tools can then be used to learn effectively and serve
essential roles in their learning environments, their families, their communities and their places of future
work (Ragozzo, Resnik, Utne-O’Brian & Weisberg, 2003). Many research studies clearly indicate that,
when schools and classrooms effectively implement SEL programs, incidences of problem behaviours
are dramatically reduced, academic achievement is augmented and relationships that surround each
child are enhanced (Elias et al., 1997). Zins et al. (2004) concur, stating that learning environments that
support social and emotional development directly and indirectly enhance academic performance and
lifelong learning. Over the past five years Promoting Alternative Thinking Strategies (PATHS) and later
Roots of Empathy programs have been extensively introduced in early learning settings throughout WA.
This presentation will identify key findings from two extensive research studies that were instigated to
determine the effectiveness of these programs to achieve successful social-emotional competence for all
participants — children, teachers, parents and the wider community.



A wake-up call: Leadership aspirations of young female early childhood teachers
Yvonne Carnellor

There has been considerable concern in recent years about the future ability of educational authorities to
sustain the recruitment of teachers to school leadership roles — particularly women, where despite some
affirmative action they are still under-represented in leadership positions.

Across the nation, state and federal legislators and educational organisations have determined that there
is a predicted shortage of educational leaders. This predicted shortfall resulted in these institutions
developing strategies and solutions to attract more educators into administrative roles. This problem,
along with the context of equity and diversity, has also generated considerable discussion given the
gender imbalance in educational leadership, with a disproportionate underutilisation of women in
educational administration across Australia (Lacey, 2002).

This presentation will identify the recent research findings from a study of the leadership aspirations of
young women in the top five per cent of graduates from the ECE Program of Curtin University (Perth, WA)
over the past five years. It will provide insights into whether female education graduates consider
leadership positions as part of their career planning. Factors that these women maintain have supported
them or created barriers to leadership aspirations will also be addressed — particularly whether they feel
these aspirations have been nurtured, recognised and/or valued in both their undergraduate training and
school placements.



Emotion fitness for children
Dr Margaret-Anne Carter

Children who are developing emotional competence and resilience are developing emotional fitness.
During this process they are learning to understand and interpret the emotion signals of others, as well as
to understand, express, regulate and respond to their own emotions. Children need a certain amount of
emotional fitness to deal with the ups and downs of life. They need to learn how to cope with life’s
disappointments and troubles, to bounce back from stressful experiences, recover from misfortune, ready
to try again another time. This capacity for emotion fithess empowers the child to develop coping
behaviours, to persist in the face of failure, to bounce back confidently from setbacks with their self-
esteem intact. Children who have developed these competencies possess personal power, emotional
strength, and positive self-esteem. Young children require extensive practice and a supportive learning
environment to enhance the development of their emotion wellbeing. Within this environment, the adult’s
role is to accept children’s emotions, assist children in understanding and expressing their emotions, in
conjunction with providing safe outlets for children to respond to the emotion of self and others.

This workshop aims to:

introduce the concept of ‘emotion fitness’ for young children

discuss the importance of emotion fitness in children’s social and emotional development
consider the essential competencies that comprise children’s emotional fitness

name the role of adult in children’s emotional fithess development

begin exploring practical ways of supporting children develop their capacity for emotion fitness.
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Dr Margaret Carter, M. A. Carter Consultancy Pty. Ltd. Suite 5/ 123 Breakfast Creek Road, Newstead,
Brisbane 4006, Ph: 07 32521655, Fax: 07 32521656, Mobile: 0414790083.
www.macarterconsultancy.com.au



Young children's social behaviour
Dr Margaret-Anne Carter

Young children are beginning their life journey as social beings. They are not born preprogrammed,
knowing how to be social. The social world is more often than not a mystery to and for them. It is our role
as adults to teach social behaviours to them. Mistakes in behaviour are necessary points of teaching and
learning, not blaming and shaming. They are growth experiences for the developing person. Our
challenge as adults is to support children in learning from their social mistakes, rather than repeating the
same mistakes over and over again. In this workshop we will discuss three specific concepts:

1. behaviour teaching and learning paradigm

2. mistakes in behaviour are a necessary part of learning

3. the role of the adult in behaviour teaching and learning.

We will explore uncomplicated systems, processes and strategies for teaching children social behaviours,
such as gentle hands and feet, kind words, take turns, and listen think and do. Our goal with behaviour
teaching is never to have compliant children who dutifully sit and mindlessly follow directions — it is to
teach children to make responsible choices about how to behave. Children will develop self-responsibility
when adults have developmentally appropriate and culturally relevant expectations, set clear, firm limits,
teach behaviours expected within these limits, build and sustain respectful relationships with each child.



Munch, crunch, zoom, roar!
Literacy learning with oral language, drama, music and movement, action rhymes and wordplay
Mark Carthew

This interactive session will address the conference stream of ‘Theory into practice’, focusing on fun-filled,
powerful literacy activities and strategies that engage children with language exploration and wordplay.
The workshop presentation is informed by educational research exploring the poetics and musicality of
language, with particular focus on the power of rhythm, rhyme and alliteration and the variety of
conceptual, ‘evocative’ constructs in oral language, story and verse. This practical workshop will also
address the conference stream of ‘Social and emotional wellbeing’ via exploration of cross-cultural and
kinaesthetic elements of linguistic resonance; and the benefits of using music, movement, oral language,
drama, games and call and response activities as hooks in language acquisition and social development.

Mark Carthew is an award-winning children’s author, editor and primary teacher. Mark’s latest releases
include the hilarious Wicked wizards and Leaping lizards, illustrated by renowned UK children’s illustrator
Mike Spoor and the stunning new children’s picture book Five little owls, illustrated by CBCA Crichton
Award-winning illustrator, Mini Goss. He has experienced continued international success with his books
and literacy series, such as the VoiceWorks play script series, and two more children’s books due for
release in 2008, The gobbling tree and Can you keep a secret? Classic rhymes to share from around the
world. Mark is one of Australia’s vibrant educators and exciting children’s book creators.

In 2006 Mark was awarded a three-year Australian postgraduate scholarship to pursue his PhD in writing
at Swinburne University, Victoria, where he is exploring the musicality of language and the poetics of
resonance in early childhood rhymes and story.



Aliens in the school grounds
Jennifer Cartmel

Outside school hours programs provide recreation, play and leisure-based programs for children in
before- and after-school settings, and in the vacation periods. In Queensland, the number of programs
has grown rapidly due to women's increasing participation in the workforce. Further, critical changes for
the operation and administration have occurred following the introduction of mandatory standards and
quality assurance. This presentation reports on an investigation of the circumstances for two Outside
School Hours Care (OSHC) services, located on school sites, at this time of change. On the surface, the
interactions between the coordinators and principals appeared congenial. However, the study found that
the vulnerability of the OSHC services for alienation and marginalisation was linked to the lack of
legitimacy and reduced sense of social membership endowed by the ambience of the school setting in
which the services were located. This study pinpoints sources of power and unease contributing to the
concerns for the outside school hours sector and recommends ways to develop these programs.
Particular reference is made for the care of children aged four—eight years in the settings.



Creating positive change
Marilyn Casley and Allison Hughes

As leaders today we face an unprecedented set of challenges. The fast rate of change has stretched our
leadership and management models beyond their capacity. In this time we are all called to the role of
leader in networks and communities of practice. The aim of communities of practice is to engage in
systematic, collaborative discussion, reflection and inquiry with the aim of improving professional
development and practice, and contributing to the development of the field at large (Wesley and Brysee
2001). Like learning organisations, a community of practice (sometimes referred to as a learning
community) emerges from a common desire among its members to achieve a change (i.e. improve
existing practices) and is based upon regular opportunities for collaborative reflection and inquiry through
conversation. Through cultivating self-awareness, skillful communication and effective action, leaders can
find new responses to complex situations and create environments that invite courage and risk taking.
This workshop is designed to tell our story and share what we have learned about creating a space to
hold conversations that matter, building leadership and developing a community of practice. Participants
will be invited to continue the conversation by contributing their insights, ideas and experiences.



Before collaboration there has to be arelationship
Subhadra Chapman

To collaborate requires a relationship and the ability to see and hear the point of view of the other.
Collaboration is essential when shifting the focus from an individualistic curriculum to a transformative
curriculum, underpinned with equitable relationships. Millikan (2003, p. 124) states that ‘collaboration
enables us to rejoice in subjectivity, it provides the opportunity to bring different realities together,
enabling us to share wisdom and create richer possibilities'. During a rambunctious game in the
playground, a teacher resisted the initial instinct to redirect the play, asking questions of the children
instead. This pedagogy of listening and collaboration led to a rich engagement in solving problems,
negotiating, communicating and building relationships within the community over the next nine months.
By perceiving and believing that children’s collaborative thinking and learning is valuable and meaningful,
a story is unravelled to demonstrate the power of relationships and collegiality. The questions asked and
the sharing of this collaboration of children and teacher engaged the community beyond the centre. In
any early childhood setting decisions are made that impact on the relationships and collaboration within
the learning community (Krechevsky & Mardell, 2001, cited in Guidici, Rinaldi & Krechevsky, 2001). This
presentation by the teacher and children from Mia Mia will recount the decisions made, the theories and
thinking underpinning the practice, the shifting of power, the organisation of the environment and the
involvement of the community.

References:

Millikan, J. (2003). Reggio Emilia principles within Australian contexts. Castle Hill, NSW: Pademelon.
Giudici, C., Rinaldi, C., & Krechevsky, M. (2001). Making learning visible: Children as individual and group
learners. Reggio Emilia: Reggio Children.



Pedagogical silences in Australian early childhood social policy
Sandra Cheeseman

This presentation suggests that powerful policy agendas are currently dominating the discourses of early
childhood education and care in Australia. The young child within Australian social policy is commonly
referred to as a future investment, ‘'our most important future economic resource' (Commonwealth Task
Force on Child Development, Health and Wellbeing, 2003, p.iii.). Described as future workers, consumers
and taxpayers (Commonwealth Task Force on Child Development, Health and Wellbeing, 2003), they are
considered worthy of public investment in order to ensure a healthy later return. Moreover, the findings of
recent studies on early years development indicates that interventions in the early years can be more
effective and less costly than those in the later years (Commonwealth Task Force on Child Development,
Health and Wellbeing, 2003). These images of the child as one who, if exposed to a range of
interventions and prevention strategies, will somehow ensure future societal stability, define a narrow
agenda for the early childhood years and determine to a great extent how public provisions for young
children will be delivered. Approaches that view the young child as the passive recipient of preventions
and interventions encompass a range of social, emotional, health and education strategies. The
presentation will consider the global impetus for public interest in early childhood as an important life
phase, Australian responses to these influences and consequent shifts in public provisions for young
children. The influence of research findings, and the way in which research data act to privilege some
agendas and silence others will then be discussed with an argument that reliance on a narrow range of
evidence is diminishing the possibilities for early childhood pedagogies. The presentation calls for
pedagogical leadership that can influence and shape early childhood policy agendas, rather than simply
adapting to the initiatives of more influential voices.



Learnings from High/Scope in the Australian context
Jenni Connor, Judy Radich, Robyn Howie, Karen Dresser, Tania Ackerly, Annette Barwick and
Kaye Van Nieuwkuyk

Overview: In August 2007, a group of Australian early childhood educators went to Ypsilanti, Michigan, to
gain first-hand experience of the High/Scope educational approach. High/Scope is an early learning
program which has demonstrated success over 40 years of rigorous evaluation. Since their return,
members of the group have been investigating the application of some aspects of the High/Scope
approach in children’s services settings back home. The results so far emerging from this action research
form the basis for two workshops.

Wor kshop 1: Pl anni ngJuflyRRediclt, Kareh Dreseen & Robyh ldoavie n i n g
Judy describes how setting up the environment differently helps children make more careful choices and
work in more extended, imaginative and collaborative ways. She explains how staff plan small group
activities based on children’s interests and are beginning to use High/Scope 'Key Experiences' and the
'Child Observation Record' (COR) to plan for children’s learning and to assess outcomes across five
developmental domains. Karen describes how High/Scope principles of ‘shared control’ between adults
and children have meshed with and enhanced adult—child interactions in her centre. She and the staff
have been exploring how relevant High/Scope strategies can guide staff to empower children in problem
solving, including in conflict resolution. Robyn describes how the High/Scope child-oriented interaction
style can assist children to take initiative and to be more actively involved and persistent with their
learning activities. She and her staff have been exploring how aware adults can assist a child who has
been socially isolated, to engage with others more successfully.

Workshop 2: We all own the problem and the solution Annette Barwick & Tania Ackerley

Annette describes how staff have been planning to develop children’s independence, sense of
competence and self-confidence, using a High/Scope approach to solving problems with children —
waiting and encouraging self-help; involving peers in assisting; encouraging children to answer their own
questions. Tania’s staff focused on children’s ‘engagement with learning'. They recognised that children
can only engage at a deep level if there is ‘work’ of substance for them to engage with and that staff have
the responsibility to set up for engagement, facilitate imaginative play and involve children in elaborated
conversation and problem solving.



Active learning in an Australian context (High/Scope)
Jenni Connor

Overview: In August 2007, a group of Australian early childhood educators went to Ypsilanti, Michigan, to
gain first-hand experience of the High/Scope educational approach. High/Scope is an early learning
program which has demonstrated success over 40 years of rigorous evaluation. Since their return,
members of the group have been investigating the application of some aspects of the High/Scope
approach in children’s services settings back home. The results so far emerging from this action research
form the basis for two workshops.

Workshop 1: Judy Radich, Karen Dresser & Robyn Howie

Planning for children’s learning — Judy describes how setting up the environment differently helps children
make more careful choices and work in more extended, imaginative and collaborative ways. She explains
how staff plan small group activities based on children’s interests and are beginning to use High/Scope
Key Experiences and the Child Observation Record (COR) to plan for children’s learning and to assess
outcomes across five developmental domains. Karen describes how High/Scope principles of ‘shared
control’ between adults and children have meshed with and enhanced adult—child interactions in her
centre. She and the staff have been exploring how relevant High/Scope strategies can guide staff to
empower children in problem solving, including in conflict resolution. Robyn describes how the
High/Scope child-oriented interaction style can assist children to take initiative and to be more actively
involved and persistent with their learning activities. She and her staff have been exploring how aware
adults can assist a child who has been socially isolated, to engage with others more successfully.

Workshop 2: Annette Barwick & Tania Ackerley

We all own the problem and the solution — Annette describes how staff have been planning to develop
children’s independence, sense of competence and self-confidence, using a High/Scope approach to
solving problems with children — waiting and encouraging self-help; involving peers in assisting;
encouraging children to answer their own questions. Tania’s staff focused on children’s ‘engagement with
learning'. They recognised that children can only engage at a deep level if there is ‘work’ of substance for
them to engage with and that staff have the responsibility to set up for engagement, facilitate imaginative
play and involve children in elaborated conversation and problem solving.



Meeting the goals of T e Wh Whrdughi music in the early childhood curriculum
Dr Nell Dachs and Dr Christopher Klopper

This workshop will be based on a published article with the same title, written by the presenters (AJEC
Vol 33 No 1, March 2008). The purpose of this interactive workshop is to examine the strands and goals
which arise from the four principles of 'Empowerment; Holistic Development; Family and Community and
Relationships' (T e  Wh ,(1996) lard to workshop some ideas of how music can be used in an integral
way, not only to meet the stated goals but to promote them to their fullest potential. It also presents a
challenge to early childhood educators to consider making greater, intentional use of music appropriately
and relevantly throughout their programs and their day-to-day activities. There is often the tendency to
limit music to mat time or to sporadic use of rhythmic clapping or singing throughout the day, without a
conscious understanding of how these activities link to the strands and the goalsof Te  Wh.Ur i ki



‘How does a speedgun work?’: A case stechmbhterawibes young chi |
Susan Danby, Amanda Spink, Kerry Mallan, Carly Butler and Sandra Grant

Greater numbers of young children every year are accessing home and school computers to engage in
online searching behaviours and using online search engines. This presentation reports on one study that
investigated children in a preparatory classroom using Google to engage in a range of technoliterate
behaviours that were both complex and elaborated. By examining children’s everyday engagement with
this popular search engine, we found the children engaging in a range of literate behaviours that were
both web specific and socially oriented. For example, the children used specialist technical language for
browsing and keyword web searching, and provided and received collaborative support and scaffolding
during their web searches. The case study demonstrates how children and teachers construct school-
literate classroom practices as part of their everyday classroom experiences. This session will be
collaboratively presented by the researchers and the classroom teacher.



Unionism and steps for reforming child care
Paul Davies

The LHMU (Liquor, Hospitality and Miscellaneous Union) is the largest national union for childcare
workers in Australia. Our strategy for improving the lot of childcare employees is focused on addressing
the systemic failings of the childcare sector in the first instance, and therefore on improving the quality,
accessibility and regulation of the sector as a precondition for all else. We have, in recent times, built on
our historical base within the sector by entering pragmatic and principled partnerships with key sector
players in order to pursue our shared interest in sector reform. It is through these partnerships, with
corporations, not-for-profit and professional organisations, and with leading academics, that we will make
reform a reality. In the proposed workshop we will discuss our vision for a high-quality childcare and early
childhood education sector; canvass the detail of current policy initiatives, including the key issues of
skills development and labour market reform; and discuss industrial relations issues within the sector.



Assessing teacher efficacy to develop inclusive early childhood classrooms for students with
Specific Language Impairment
Sharon Davies

Children with Specific Language Impairment (SLI) represent about five per cent of children who present
with language difficulties (Hartas, 2005). Recent studies have demonstrated the long-term nature of
language impairment, reinforcing the need for professionals in child development and education to be
aware of the ongoing needs of this population (Botting, Simkin & Conti-Ramsden, 2006; Glogowska,
Roulstone, Peters & Enderby, 2006). The political and ideological evidence underpinning inclusive
education environments is firmly established in Western Australia. Mandates have made integration in
regular school environments accessible to students with disabilities including SLI, but teaching practices
within these mainstream classrooms may not always be inclusive.

A number of students with SLI, regardless of a period of intense early intervention in segregated learning
environments at language development centres, do not recover. These children are eventually included in
regular schools where they continue to have persistent language problems, which affect their further
education. Teachers are at the forefront of educating students with disabilities; and, in order for children
with SLI to achieve academically in the mainstream classroom and avoid lifelong socialisation problems,
substantial differentiation of curriculum is required. The perceived level of teacher self-efficacy in
addressing the teaching and learning needs of these children is one of the challenges that can detract
from successful inclusion.

This presentation will discuss perceptions of curriculum differentiation and the subsequent
teaching strategies and learning experiences that mainstream teachers regard as essential to
effectively meet the needs of children with SLI. The need for an effective, ongoing working
relationship between teachers in the language centres and their mainstream colleagues will be
addressed. It is anticipated that findings from this research study will encourage teachers to
reflect on current practice and experiment with new approaches.



Advocacy in practice: Transition to school — meeting community needs
Katey De Gioia, Jenny Kneipp and Wendy Eves

Transition to school is acknowledged as a critical time for young children and their families. Research has
identified the long-term benefits to children and families of successful transition (Early, Pianta et al., 1999;
Dockett and Perry, 2001). The process of transition to school can vary significantly between local
communities. Children may come from diverse backgrounds with a multitude of experiences prior to
commencing school. Early childhood service staff and key school staff are in a position to be able to
advocate for transition programs which meet local community needs. This seminar will examine
components of the Department of Education and Training Transition to School Project in western Sydney
(funded by the State Government Families NSW initiative). This project aims to promote and facilitate
evidenced-based transition programs and improve linkages between families, prior-to-school services,
schools and local communities. The seminar will highlight the advocacy and leadership roles adopted by
early childhood and school teachers, in order to provide innovative transition-to-school programs which
meet the needs of families and children in their local community. It will present three case studies
illustrating how transition-to-school processes are most effective when they are developed for and within
the community, highlighting the following:
A 1. A community of working families accessing transition-to-school programs
A 2. A community of families from culturally and linguistically diverse backgrounds who have been
known to enroll kindergarten children on day one of the school term
A 3. A community of early childhood services seeking transition-to-school resources.

Characteristics for effective advocacy, leadership and sustainability will be explored, including the
importance of relationship building across sectors and the need for recognition of the importance of
transition processes by all key stakeholders.



Early-c hi | dhood caregivers’ interpretations of infants:

Sheila Degotardi

As part of their daily practice, early childhood professionals observe and interpret children’s everyday
behaviours and use this information to make decisions about how to care for and interact with these
children. While the practice of interpretation is widely regarded as a foundation of high-quality early
childhood programs, little is currently known about the characteristics of such interpretations, or about the
nature of individual differences. This presentation describes the interpretations of caregivers working in
long day care infancy programs. Twenty-four caregivers of birth—24-month-old infants were videoed in
their practice with a self-nominated infant who attended their program. To elicit their interpretations, they
were asked to provide a description of the typical characteristics and behaviour of that infant and then to
narrate and explain the infant’'s behaviour as evidenced in excerpts of the video. Grounded theory
techniques were employed to derive a model of the caregivers’ interpretations. Individual differences were
related to the degree of elaboration, the use of professionally informed beliefs, and the interaction context
being interpreted. These differences are discussed in terms of their implications for infant—caregiver
interactions and for infancy-program staff development.
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Little Miss Sunshine goes to preschool
Linda Devereux and Affrica Taylor

Little Miss Sunshine is a popular satirical comedy that presents an appealing picture of childhood
innocence through the interactions between the main character, Olive, and the other members of her
dysfunctional but loveable family. In this session the presenters will use extracts from the film to discuss
notions of childhood and the adult desire for innocence. As professionals working with children, it is
important to consider our own assumptions about children and childhood, as these beliefs will affect many
of our professional decisions. For example, do we, like Olive’s father, believe that children should be
sheltered from certain knowledge about the adult world? If we do, will we prefer to use books with
children that have a happy ending, or which deal with safe and ‘appropriate’ topics? Indeed, what are
appropriate topics to discuss with children? Are we comfortable with the concept of children engaging
with the messy complexities of contemporary life? This interactive workshop will use the extracts from the
film to promote discussion on these important issues that affect the day-to-day work of early childhood
educators.



Educating for sustainability in the early childhood setting
Jenny Dibley

The Australian Sustainable School Initiative (AuSSlI) is a partnership of the Australian Government, states
and territories that supports schools to work towards a sustainable future. AuSSI encourages a whole-
school approach to reduce the ‘ecological footprint’ of a school through improvements in the management
of resources (water, waste, energy and biodiversity). It fosters ownership and empowerment and focuses
on student involvement and learning. Participation in the initiative achieves positive social, environmental,
educational and economic outcomes. Over half of the ACT’s 144 schools (government and non-
government) have registered with ACT AuSSI. The ACT is establishing a demonstration preschool to
show how early childhood institutions can adopt the AuSSI to their own setting. The ACT Minister for
Education recently launched the AuSSI-ACT Toolkit.

The kit consists of two folders:

1. Educating for sustainability through the ACT curriculum — units of work (P-Y10) on waste, water,
energy, biodiversity and climate change.

2. Your operational guide to becoming a sustainable school — a step-by-step guide of actions schools can
take to become more environmentally sustainable. It contains audits and best practice guides for waste,
water, energy and biodiversity. Strategies are provided to embed education for sustainability in the
curriculum.

The folders have been designed to be used in tandem. An ACT Early Childhood Forum (2007) highlighted
the desire for early childhood institutions to reduce their ‘ecological footprint’ and participate in a similar
initiative. This workshop will provide the opportunity for early childhood teachers to review the AuSSI-ACT
model and toolkit, examine how it can be adapted to early childhood settings and observe how
components of the AuSSI-ACT have been adopted by some ACT early childhood institutions.



Promoting a safe emotional environment for children at preschool and child care: From theory
into practice
Robyn Dolby, Eilish Hughes, Gianna Black and Jody Roche

The 'Attachment Matters Project — from relationships to learning at preschool' is an attachment-based
early intervention program that is designed to give predictable relationship support for children and
promote their social-emotional wellbeing (particularly when the children have special behavioural,
emotional or developmental needs or come from distressed family relationships). The program has been
running for seven years and has three intervention components:

1. Layered support for reflective practice (with a child and family worker onsite).

2. Training in attachment theory that underscores the link between children’s attachment relationship
needs and learning.

3. Structured 'play spaces' that make good emotional links between staff and children and support the
children to link with each other.

The philosophy of the program is that each person in the preschool community (child, family, staff) has
someone to turn to if they are unsure about what the children need. Video review is used for mentoring. In
this interactive workshop, staff will use videoclips to describe and promote discussion about how they
translate attachment-based theory into practice. They will show how they are guided by the Circle of
Security program and the Marte Meo Developmental Support program to:

A observe children’s secure base behaviour in a more fined-tuned way

identify natural opportunities to highlight their own role as a secure base

talk with the children about their attachment needs

offer structure that helps the children present themselves in a predictable way to their peers and learn
a respectful model for co-operation.

> >

Staff will discuss their experience of being in the program; its impact on their own reflective practice; how
they build relationships with the children and parents; and how supported they feel themselves.



Supporting the meaningful inclusion of families facing challenges into mainstream child care: The
role of the CCRO
Julie Druce and Luba Torban

SDN Children’s Services (SDN) is a not-for-profit organisation in Sydney, Australia. It is committed to
providing high-quality education and care for children birth—five and to strengthening families, local
communities and the children’s services sector. SDN has a long history of ongoing concern for
disadvantaged children in our society. This presentation will draw on the work of SDN’s Brighter Futures
(BF) early intervention program, funded by the NSW Department of Community Services. BF is an
initiative providing targeted support to vulnerable children and families, in order that their problems may
be prevented from escalating into the child protection arena. The SDN BF program brings together
experienced professionals from a wide range of disciplines to support families in their early parenting
roles through access to early childhood services. Thus, supporting mainstream early childhood services
involved in the BF early intervention program is a key priority. A unique position created by SDN is that of
having a Child Care Resource Officer (CCRO). They are experienced itinerant early childhood
professionals who consult with early childhood centre staff and the Early Intervention Case Worker to
ensure a meaningful inclusion of families within identified early childhood services. In this presentation,
we will discuss some of the issues raised during the implementation phase of the BF program and how
the CCRO role has evolved. We will tell of the journey that the CCRO role has taken and highlight key
strategies identified by the CCROs in working effectively with early childhood staff in services. We go on
to showcase some of the successful outcomes that have been achieved for the early intervention case
worker staff, as well as the families involved in the SDN’s BF program.



Strengthening the human spirit: Children and resilience
Neville Dwyer

Coping with adversity is one of the greatest skills we can give people. Being able to develop a sense of
optimism and resilience is critical to our ability to cope with life and the many challenges that we will face.
How do people deal with difficult events that change their lives? The death of a loved one, loss of a job,
serious illness and other traumatic events: these are all examples of very challenging life experiences.
Many people react to such circumstances with a flood of strong emotions and a sense of uncertainty.
Children facing such situations often feel lonely, fearful, and vulnerable. These feelings are less
overwhelming for children who have the skills, attitudes, beliefs and resources of resilience. But, before
we can begin to promote resilience, we need a shared language with which to describe, illustrate and
explain it. The concept of resilience is relatively new for describing the behaviour of people. The
vocabulary of resilience is more than a set of words that will allow us to talk about this emerging concept.
It is a set of tools to use in promoting resilience. Armed with the language necessary to recognise
resilience when they see it, adults can help children identify resilient behaviour more easily in themselves
and others. They can use the vocabulary to reinforce those feelings and beliefs that support resilience
and to guide their own and their children's behaviour. The more concepts they understand, the greater
their options for acting in ways that help children meet the crises in their lives with strength and hope.
Children who learn the vocabulary are better able to recognise resilience in themselves and others. They
become increasingly aware of how to promote it. Much of what this workshop focuses on is developing
and using a personal strategy for enhancing resilience. This is a seminar with a difference! You will walk
out with a sense of purpose and a new-found direction.



Building partnerships —the value of connection and what it can look like
Neville Dwyer

'It takes a village to raise a child' — an African saying that has taken on new meaning as the hectic and
disconnected society we live in struggles with the notion of raising children and rebuilding a sense of
belonging and community. Griffith Child Care Centre Inc (Dorothy Waide Centre for Early Learning) is
auspicing Griffith Connections and parent support project funded for three years under the Local Answers
program through FaHCSIA (Department of Families, Housing, Community Services and Indigenous
Affairs). The project is about building capacity within our community to support families as they raise their
young children. The Griffith 'Connections: Creating Opportunities For Family' project is a multi-faceted
approach to family and parent support, including: home visits; small workshops and focus groups;
providing information on parenting and the local community in identified new immigrant home languages;
support from qualified early childhood staff; drawing together volunteers from different social, economic
and cultural backgrounds to work with families; and the use of a variety of information delivery
mechanisms. Through these diverse approaches, the project aims to provide opportunities for
disadvantaged Griffith families to become capable, resourceful and resilient and to promote the healthy
development of their children. The project is raising community awareness of the changing role of the
family and of the issues that impact on families, young people and children within the Griffith community.
Griffith LGA is the fastest growing rural community in NSW, attracting families from diverse cultural and
linguistic backgrounds, as well as young families seeking opportunities for work. A large percentage of
children born each year have a parent born in a non-English speaking country. A significant number of
young children in Griffith do not speak English as their main language at home. This presentation is about
how this project is working and what it has achieved; how it has built strong partnerships with other
community agencies; and how aspects of the program are being seen as crucial to family engagement
with the community.



The Cycle of Care
Laura Eiszele, Josephine Innes, Narelle Henderson and Jenny Dudgeon

We are a Tasmanian team of early childhood educators teaching working across K-Grade 3 (children
from four—nine years of age). We have over 120 years of teaching experience in the early childhood area.
We are teaching in an urban, low to middle socio-economic, government primary school in Hobart. The
title of our interactive workshop is "The Cycle of Care'.The Cycle of Care is the integration of our team's
learning as a result of our 2007 Hardie Fellowship Study to the United States. The Cycle of Care is: the
care for oneself, care for our school, our environment and our world. These ideas have been developed
through a focus on sustainability: sustainable practices, The Tribes Process, and Howard Gardner and
Art Costa’s Multiple Intelligences. Our workshop will be based on our current classroom practice and how
our practice is now impacting on our whole school community.



Engaging communities — developing new community-based early childhood services: A central
Queensland snapshot
Alison Evans

This presentation will explore leadership and advocacy through the lens of an early childhood education
and care consultant engaging communities to establish new community-based early childhood services in
central Queensland. The projects have been founded on the premise that all children and families have
the right and choice to access quality community-based early childhood services. Leadership strategies
have been well utilised to engage communities, government at many levels and funding bodies to support
two projects, one in Emerald and one in Barcaldine, central Queensland. The projects have explored
community engagement at many levels, health and extended programs and building community capacity.
Participants will journey with the presenter to explore and discuss possibilities that exist to develop both
new community-based early childhood services and expand on current early childhood services that
incorporate health, parenting and other programs. The C&K Emerald South Community Pre-schooling
Centre, established in 2007, was developed over four years with partnerships and input from established
services, children, parents, the local shire council, local business and mines. This saw the development of
an early childhood hub service, incorporating kindergarten and child care. The service was one of the first
services in Australia to meet Breastfeeding-Friendly Workplace Accreditation. The service is working on
other parenting programs and support services and in 2008 will trial a new program: the C&K Community
Pre-Birth parenting program. This program aims to provide parents with an experience prior to their
babies' birth to develop a greater understanding of nurturing and caring for a baby. The Barcaldine project
has evolved from community representatives coming together to look at a hub model that will incorporate
child care, kindergarten, health services, parenting programs, childcare training and programs that
engage the elderly. The service will be co-located at the state school.



Everyday routines in early childhood: Places for child decision-making?
Professor Ann Farrell and Professor Susan Danby

Everyday routines feature highly in the daily lives of young children in early childhood. This presentation
reports on our Australian Research Council study of young children managing their everyday routines
with adults and other children. In our study, routines such as mealtimes and sleep times were identified
by the children as the key markers of their day. Drawing on children’s timelines and audio-recorded
conversations about their everyday experiences, this session presents data to show how they account for
these daily experiences, and the associated decision-making involved at home and in early childhood
settings. The children’s accounts of everyday routines revealed varying degrees of agency and active
participation in decision making. Throughout this process, the children described the ways they found to
deal with home and school routines. Policymakers and practitioners are challenged to consider the
perspectives of children in managing their own experiences in home and school.



Working together for Toby: Early childhood students engaging in authentic collaborative problem-
based learning around child abuse and neglect
Professor Ann Farrell and Dr Kerryann Walsh

Early childhood teacher education programs have responsibility for preparing student teachers for
decision making on real world issues, such as child abuse and neglect. Their repertoire of skills can be
enhanced by engaging with others, either face-to-face or online, in authentic problem-based learning.
This presentation draws on a study of early childhood student teachers who engaged in an authentic
learning experience, which was to consider and to suggest how they would act upon a real life case of
child abuse encountered in an early childhood classroom. This was the case of Toby (a pseudonym), who
was suspected of being physically abused at home. Students drew upon relevant legislation, policy and
resource materials to tackle Toby's case. The presentation provides evidence of students grappling with
the complexity of child abuse cases and establishing, through collaboration with others, a course of action
to deal with them. The session has a dual focus. First, it discusses the pedagogical context in which early
childhood teachers deal with issues of child abuse and neglect in the course of their teacher education
program. Second, it examines evidence of students learning together and problem solving, either online
or face-to-face, around issues of child abuse and neglect and the concomitant responsibilities they have
legally and professionally to the children and families with whom they work. Early childhood policymakers,
practitioners and teacher educators are challenged to consider ways in which early childhood
professionals are best equipped to deal with child protection and early intervention.



Early childhood Indigenous teachers: Spreading the word
Alma Fleet and Rosalind Kitson

This session considers the challenges of advocacy in different domains. Useful research data and
important policy recommendations can get lost in bureaucratic 'in baskets' without affecting people ‘on the
ground’. Similarly, powerful narratives can affect a receptive audience without impacting on government
decision making. There are, however, opportunities to address these difficulties through multiple forms of
presentation. This strategy enables border crossings (Britt & Sumsion, 2003; Giroux, 2005) that can help
marginalised groups gain access to mainstream power sources and for decision makers to have greater
understanding of marginalised peoples. To illustrate this communication within and across communities of
practice (Wenger, 1999), we draw on three publications related to recent research. While they have
emerged from the same integrated research study, they have been translated and packaged into different
genres for different audiences. The focus is on graduates from a targeted university degree for Aboriginal
and Torres Strait Island teachers. In terms of context, there is no argument about the importance of early
childhood education and specialist early childhood teachers (for example, Barnett, 1995; Silva, 2002;
Young, 2002). Similarly, there are indications that young Aboriginal and Torres Strait Islander children
thrive when nurtured and challenged by Indigenous teachers (for example, Corrie & Maloney, 1998; De
Gioia, Hayden & Hadley, 2003; Fasoli & Ford, 2001; MCEETYA, 2001; Walker, 2004). There is, however,
a chronic shortage of university-qualified Aboriginal and Torres Strait Islander early childhood teachers
(Kronemann, 2007). Addressing this shortage has prompted the presenters to publish a formal report to
DEST (to influence policy-level decision making), a professional publication to inform and engage the
scholarly community (refereed article), and a community publication to entice interested people into
Indigenous-specific tertiary programs (in press). The logic, processes and issues involved in this triple-
focus advocacy strategy will be explored.



Developing Individualised Behavi oaiatandPdmatiosal t h a't
development and protect the safety and wellbeing of all children and adults in early childhood
settings

Elizabeth Fulton and Pam Macrossan

Understanding challenging behaviour and planning for management and guidance. When a child appears
to need your support, there is usually some aspect of the child’s behaviour that alerts you and brings it to
your attention. The behaviour can range from trying out new skills in an inappropriate place, or using
ineffective means to enter a play situation, to hurting a peer or carer. The behaviour could be a one-off
incident or an established pattern of interacting.

Why you must take action.

For the child.... Children with persistent challenging behaviour can miss out on opportunities for learning
because they may be rejected by their peers, or their difficult behaviour is so frequent or intense that it
affects their participation in the program. If, at this early age, a child exhibits inappropriate social
behaviours and play skills, they may miss out on many experiences that would otherwise allow them to
practise and master development. Challenging behaviours indicate a child is struggling and is attempting
to resolve their own emotional difficulties. If these attempts remain misunderstood or unchecked by the
adults in their world, they can create further problems and perpetuate challenging behaviour.

For t he gr ou pThesshfetycahd emational wellléeing of all children and staff is vital in the early
childhood setting. Children with challenging behaviours will inevitably have an impact upon the emotional
and physical wellbeing of children and staff. It is essential for the early childhood professional to take
responsibility for understanding and guiding the behaviour. If a child’s behaviour remains challenging,
additional efforts must be made. This involves a thoughtful and considered approach.

The approach used by KU Children’s Services is the Individualised Behaviour Plan (IBP). The IBP will
only be initiated in consultation with the child’s family, carer, director and other relevant professionals. It is
a thoroughly considered and planned approach that follows a cycle constantly under review.
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From inspiration to experience
Daphne Gaddie, Karin Morrison and Helene Oberman

To be inspired by both the theory and the best practice from around the world is truly a wonderful thing.
However, how can something as abstract as inspiration be translated into practice in the day to day
happenings in our preschools? The teachers at Bialik College have been privileged to be exposed to and
are engaged in working with the ideas of the Reggio Emilia Educational Project and are also currently
participating in a collaboration with Project Zero at the Harvard Graduate School of Education. Through
these experiences, their thinking has been, and continues to be, challenged and this has had a significant
impact on practice. This session will highlight teachers’ research and practice with examples of how
children’s thinking is being made visible and how educators are gaining a deeper understanding of young
children’s thinking and learning. The focus will be on the experiences of teachers and the three—seven-
year-old children in the early learning centre.



Eco Foundations: A new CBD children's service set up with environmentally sustainable
principles
Julie Gaul and Davina Rooney

Have you considered the ways in which we can reduce our impact on the environment when establishing
a childcare centre or maintaining an existing centre? This presentation will showcase the establishment of
a new work-based childcare centre in the Sydney CBD to demonstrate the use of principles of
environmental sustainability in purchasing and operations. Stockland, a company with commitment to
corporate responsibility and sustainability, have partnered with KU Children’s Services, a provider of high-
quality early childhood education and care to established an environmentally sustainable setting for their
employees' and tenants' children. Throughout the presentation we will review issues associated with
waste management, water and energy use, and consider the lifecycles of equipment and toys. The
balance between budgets, education, environmental ideals and regulations will be considered with the
aim of reaching a sustainable outcome.

Presenters: Davina Rooney, Sustainability Manager, Stockland and Julie Gaul, Sustainability Project
Officer, KU Children’s Services.



Greening Early Childhood NSW
Julie Gaul and Deb Watson

In this decade of sustainable development, it is timely that we consider the importance of early childhood
services as mediums for transforming our communities. As we educate for sustainability, we also
empower children with the opportunity of taking responsibility for their world. Greening Early Childhood is
a NSW project which aims to develop the capacity of early childhood services to implement
environmentally sustainable strategies, reflective of their local community resources, needs and priorities.
The basis of the work centres around a number of consecutive training sessions attended by staff and
parents and follows the development of practical strategies for environmental sustainability within the
context of each service's community. While each group develops a unique vision for their service, we also
consider the impact of our curriculums and the strategies we employ within the everyday decision making
processes. As the project unfolds throughout NSW, we have the opportunity to consider many
perspectives around how we live and educate for sustainability within different communities. This
presentation is a work in progress, developing and reflecting on the discoveries of participants as we are
becoming an environmentally sustainable community. Presenters: Julie Gaul and Deb Watson are both
early childhood professionals who are members of the Australian Association of Environmental Educators
and NSW ECEEN. In 2007 they were involved in the organisation of the first Australian Early Childhood
Conference for Environmental Education.



The Workplace Coaches Network: Building capacity from within services
Maree Gerke

Due to skills shortages and the high-level of turnover that the children's services sectors experience,
newly qualified workers are moving into positions with higher levels of responsibility and autonomy, often
without the skills and experience that they really need. Wisdom and leadership skills take time to develop
and yet there are often limited opportunities for new workers to develop these skills before they are thrust
into positions where they are responsible for staff and children. Likewise, many new workers and students
in the sector would benefit from more support and guidance from experienced and skilled staff, and yet
often this does not occur. This is partly due to the limited time and resources available to support new
staff, but it is also often due to a lack of awareness about the kinds of skills needed to fully support new
staff to learn in the workplace. The Workplace Coaches Networks were established by TAFE Tasmania to
address these issues. It was our view that these issues could be best addressed by providing key
practitioners with a range of skills and knowledge to better understand the needs of new workers and
students and to be able to provide guidance and support that really helped them to develop skills and
confidence. By creating a network of "Workplace Coaches' we were aiming to build capacity from within
services and across services at a practitioner level, rather than a management level. Building the
confidence of existing practitioners was also part of our aim, as we felt that this was a major barrier to
them providing support and guidance to others in the workplace. The Workplace Coaches Network model
provides participants with face-to-face coaching training, opportunities for online communication and
networking and individual coaching sessions. Workshops build on participants' current skills and, along
with the online environment, provide opportunities to network and share 'stories'. Individual coaching
sessions provide participants with a ‘model' for coaching others, while also enabling them to focus on their
own learning needs and goals. The Workplace Coaches Network model has now been offered in two
regions within Tasmania and has led to some very positive outcomes for participants and their respective
services. Comments such as 'it's been life-changing’ and 'now | feel like | can do anything' show the
impact that involvement in these networks has had on individuals. Services have reported higher levels of
enthusiasm and engagement from staff and students. Students on placement at these services are less
likely to drop out and report high levels of satisfaction in relation to the coaching that they receive in the
workplace. Services that have participated also have higher levels of involvement in formal training at a
service level. In summary, involvement in the Workplace Coaches Network as created a 'learning culture'
in services.



Pedagogical documentation as a
build transparent learning communities
Stefania Giamminuti

‘Reggio [serves] as a mirror in which we see ourselves and our traditions in a more conscious way’
(Dahlberg, cited in Mardell, 2001). Stefania is an early childhood teacher from Rome, Italy. She is
currently a lecturer in the School of Education, Curtin University of Technology (Perth, Western Australia),
and a PhD candidate in the Graduate School of Education, The University of Western Australia. A
recipient of the Creswick Foundation Fellowship for 2006, Stefania has recently returned from a six-month
research internship in the municipal infant—toddler centres and preschools of the city of Reggio Emilia,
Italy. Since her return, she has been invited to share her experience and tell her stories at conferences
throughout Australia and in New Zealand. She was recently a keynote speaker at the ‘Landscapes of
Possibility’ Conference, organised by the Reggio Emilia Australia Information Exchange and held in
Hobart, Tasmania. In this presentation, Stefania shares her experience researching in Arcobaleno Infant—
Toddler Centre and Neruda Preschool in Reggio Emilia. Stefania proposes an image of pedagogical
documentation as a ‘place’ where the values of a community are constructed, made visible, and opened
to debate. Through rich images of environments and stories of learning, we will go on a reflective journey
into the values that underlie the Reggio Emilia educational project. By telling stories of teachers observing
and documenting children’s learning in Reggio Emilia and by putting forth an image of documentation as
a place of values, Stefania reflects on implications for Australian contexts. She provokes us to reflect on
what drives our observation, interpretation and documentation of teaching, learning, and relationships,
while leading us on a journey through the Reggio Emilia ‘mirror’; to reflect on our role as educators and to
reflect on how we can research and understand the values that underlie our own cultures and
experiences.

pl ace of wvalues’: Looki

ng

t



Accommodating environmental concern through interactive multimedia in early childhood
education
Ayobami Gideon

Environmental education (EE) today is facing a crisis in the majority of developing countries, stemming
basically from the lack of knowledge and interest in pupils. Experts agreed that the major cause of this
disinterest is rooted in the non-contextualised manner in which most scientific subjects has been
dispensed (UNESCO, 2001). If today’s children, tomorrow’s decision makers, are to be brought to EE, it
must be contextualised in matters of concern and interest to them. Preschool children are naturally
interested and curious about their community and world (Tennessee, 2005). Expanding their experiences
outside the everyday environment increases environmental awareness and preservation learning
opportunities; however, spheres for learning should be attractively stimulating to enhance critical thinking
and realisation of the truthfulness of the principle of cause and effect. These will aid abatement of the
mortgage of conducive living of the future generation through unsustainable environmental practices. EE
thus, must be simplified for pupils' comprehension and attitudinal development. Piaget’s (1969)
constructivism theory suggested that, through processes of accommodation and assimilation, individuals
construct new knowledge from their experiences, incorporate the new experience into their existing
framework without changing it and when new experiences contradict their internal representations; they
may change their perceptions of the experiences to fit their internal representations or vice-versa.
According to the theory, accommodation is the process of reframing one's mental representation of the
external world to fit new experiences.

Objectives:

1. Determine the effectiveness of interactive multimedia (IMM) over traditional techniques in teaching EE
in ECE.

2. Find differential effect(s) in reactive performance of students taught using IMM and traditional
approaches towards the environment.

Methodology: Quasi-experimental design.

Contribution to knowledge:

1. Attempt at resolving difficulties entangling the learning of EE at early school levels.

2. May generate topics for Nigerian ECE EE curriculum.

3. Methodological approach suggested for professionals in ECE.



Child development outcomes on school entry in Australia: Findings from the first four years of the
Australian Early Development Index (AEDI)
Sharon Goldfeld and Mary Sayers

Since 2004, the Australian Early Development Index (AEDI) has been completed in 60 communities as
part of the Australian Early Development Index: Building Better Communities for Children project,
undertaken by the Centre for Community Child Health (a key research centre of the Murdoch Children’s
Research Institute) in Melbourne in partnership with the Telethon Institute for Child Health Research in
Perth. It was funded by the Australian Government Department of Families, Community Services and
Indigenous Affairs as a commitment to the National Agenda for Early Childhood. The AEDI is based on
the Canadian Early Development Instrument (EDI) and is a population measure of young children's
development. Teachers of children in their first year of formal schooling complete the checklist on each
child after they have had a chance to observe their development. AEDI data have now been collected on
more than 37,000 children by over 2,000 teachers and 1,000 government and non-government schools.
The AEDI data has been completed on children from a wide range of rural, metropolitan and remote
communities and socio-demographic backgrounds. There are 5.3% of children from Aboriginal and Torres
Strait Islander background and 10% of children with English as a second language. The purpose of this
presentation is to report on the child development outcomes in Australia and compare these with Canada,
where the AEDI has been completed on over 520,000 Canadian children.



The laugh frontier
Janni Goss

The development of positive relationships is said to be the foundation of children’s wellbeing and future
achievements. How significant then, is the ability of adults to maintain their own wellbeing? Adults,
whether parents, teachers or carers, need emotional intelligence to deal effectively with stress and
challenge, recognise their own stress levels, and handle their feelings appropriately. Adults need to
remain calm and focused in order to provide environments that are safe, nurturing, stimulating and
consistent for the children in their care. Adults can use simple strategies to outsmart stress and restore
their own and children’s wellbeing. Laughter is an appropriate, accessible and cost-effective strategy. In
this interactive workshop, we will address the following topics:

A why negative emotions are bad for your health

stressors that take the smile off your face

the value of smiling

Dr Patch Adams’ philosophy

the ‘Pain Paradigm’ and what to do about it

cortisol — the stress hormone

three ways to increase your Laughter Quotient (LQ) .

Laughter Therapy

Dr Madan Kataria and Laughter Yoga — participate and enjoy

the benefits of laughter

a laughter prescription

validated laughter benefits: provides aerobic exercise and increases oxygen supply to the brain;
relieves stress and tension, and lowers cortisol levels; lowers blood pressure and produces feelings
of relaxation and wellbeing; releases endorphins and strengthens the immune system; burns calories
and stabilises blood sugar levels; improves relationships, teamwork and productivity; stimulates
playfulness, spontaneity and creativity; starting with each individual, may eventually contribute to
world peace.
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Laughter is therefore a therapy that needs to be acknowledged and utilised. Shared laughter can
contribute to stress reduction, positive relationships and enhanced health and wellbeing for adults and the
children they care for and care about!



Publishing with the Australian Journal of Early Childhood
Sue Grieshaber

This interactive workshop introduces participants to the Australian Journal of Early Childhood (AJEC) with
the aim of addressing key factors required in preparing and submitting a paper to AJEC. The importance
of knowing the journal aims, audience, and what has been published recently, as well as technical
aspects such as preferred length and style matters are covered. Details of how to structure different
articles (empirical research, policy, position statement, critique etc.) are discussed, and the review
process is explained. Advice is provided about how to deal with feedback from reviewers and tips are
provided about the process of revising and resubmitting. Participants will be actively engaged in
discussion and will be encouraged to share their experiences and ask questions in an effort to aid
understanding of the various stages and processes involved in publishing an article with AJEC.



Refereeing articles for peer-reviewed journals
Sue Grieshaber

This interactive workshop provides opportunities for participants to explore the intricacies of the peer
reviewing process of journals by considering:

1. components of the peer review process

2. the role of the editor

3. the role of the author

4. the role of reviewers.

These four components (peer review process, role of editor etc.), conceptualised as a mentoring process,
are explained and discussed. Participants will be encouraged to see reviewing as a pedagogical process
where reviewers assist authors to learn about and improve their writing. Reviewers are also engaging in a
learning process as they develop their reviewing skills. Participants will consider examples of completed
reviews of articles as discussion starters. They will also have time to ask questions about all aspects of
the reviewing process. Practical tips for reviewers will be provided.



(Re)marking heteronormativity: Resisting practices in early childhood education contexts
Alex Gunn and Nicola Surtees

This presentation will draw from our respective research projects to illustrate the ongoing silencing of
sexualities issues in the contexts of initial teacher education and practices with children and families in
early childhood settings. We wonder why that, despite an apparent awareness of theoretical perspectives
that enable access to notions of diverse sexualities and family forms, practices in both contexts remain
marked by heteronormativity. How does this investment in heteronormatvity lead to or diminish
possibilities for high-quality teaching and learning in early childhood education? In drawing attention to
this we resist the status quo and (re)mark possibilities for the future.



The connectivity role for early childhood services — meaningful support for families
Fay Hadley

This presentation will outline findings from my PhD research completed in 2007 about connections
between families and early childhood services. The research calls for leadership in the early childhood
field to reconceptualise the ways connections and relationships are built with families. There is a growing
body of literature about early childhood services as community hubs as the basis for developing
relationships with families. However, there is limited information about the ways in which families and
early childhood staff interface in defining what constitutes 'quality’ within services. Indeed it is shown that
the voices of families are rarely, if ever, taken into account in the development of curriculum and
assessment practices in early childhood services. Subsequently the strategies that could assist staff in
undertaking meaningful connections with families are not prominent in the current literature. This thesis
addresses this gap in the knowledge base about early childhood service delivery. A sociocultural
approach is used to investigate the level of shared perspectives, meaningful participation and other forms
of meaning making between families in diverse situations and their early childhood services. Both
gualitative and quantitative methods are applied in the analysis of how early childhood staff enhance or
inhibit connectivity for families with preschool aged children. This session outlines findings based on
analysis of perspectives of staff and families responses. These findings include that the role of early
childhood services as community and family support services is not well articulated nor well understood
by staff or families. This requires early childhood professional to be both advocates and leaders in this
area. This presentation also provides recommendations at policy and service delivery level for building
meaningful connections with families in early childhood services. These include: 1. Strengths-based
approach as an effective strategy to implement in early childhood services to engage families and
increase connections.

2. Role in acculturation — the role early childhood services play in promoting the mainstream culture.

3. Reviewing policy and practical implications in the delivery of early childhood services, both internally
and externally.



The third space: In search of the emotional context

Marie Hammer

The notion of the ‘third space’ as a meeting of cultures or an intersection of two normative patterns of
interaction is used in this study to explore the interconnectedness of language, culture and learning.
Through videotapes of episodes of play in an Australian Indigenous people’s playgroup and the
application of the Social Competence and Behaviour Evaluation (SCBE) (LaFreniere and Dumas, 2000)
rich data of the quality of interactive styles that are conducive to conceptual development is gathered and
analysed. The notion of ‘emotional tone’ is an exploratory concept developed here to understand the
styles of interactions between adults and children utilising the conceptualisations of Hedergaard and
Chaitlin that children’s development is a 'cultural process in which a child appropriates motives and
knowledge through participation in institutional practices' (2005, p 61). This presentation explores the
intersection of several cultural institutions, that of the family, traditional Westernised schools and a
community-based, culturally specific playgroup. The impact this intersection has on children’s social and
emotional wellbeing or resilience is interpreted in order to better understand behavioural coping strategies
adaptable to both home and school contexts. The results of the study show a marked contrast in the
coping strategies and joyfulness of children in the playgroup when compared to Indigenous children in
other studies of behaviour in traditional educational institutions.

of



The right kind of teacher: Renee's story
Deborah Harcourt

As part of a year-long study conducted with 25 children in two Singaporean preschool classrooms, four
major themes emerged in relation to young children's views and opinions about the measurement of
quality in early childhood services. One of these themes, the teacher, generated interesting and thought-
provoking data as shared by Renee, a five-year-old attending a private childcare service. This
presentation will explore a young child's reflections on what makes for a good teacher and the impact this
has on the lives of children. Renee provides us with insightful commentary on the appropriate demeanour
teachers should present when working with young children and how this helps young children to feel safe
and secure. Renee also discusses the kind of teaching that young children should be exposed to and how
this invites children to feel that they have been empowered to make some of the decision making within
the curriculum. The session will look at the impact a teacher may have in terms of young children's
emotional wellbeing in early childhood settings and makes a case for adults to act upon young children's
views and opinions as a genuine barometer of their lived experiences.



Team-based leadership: How to be strategic and achieve individual and group rewards
Dr Louise Hard, Dr Richard Taffe, Carol Burgess and Dr Alison Lord

The nature of leadership in the field of early childhood education and care is frequently described as
‘team-based'. What in fact does this term mean in the ECEC field and how does it translate into effective
leadership? Research indicates that, although the term is used often, the interpretation by those in the
ECEC field is not aligned with what other areas of leadership and management understand team work to
be (Hard, 2006). This presentation explores the notion of team-based leadership and provides a working
example of early childhood academics enacting a leadership role in course design, utilising a team-based
approach across three campuses. It suggests that team-based leadership can achieve a strategic goal,
provide a supportive and collegial working relationship and enhance the individual leadership capacity of
participants. It also suggests a model that avoids some of the pitfalls identified in ECEC leadership
research (Hard, 2006) and identifies strategies based on literature and experience that may be applied to
other tasks. It challenges traditional conceptualisations of leadership and suggests that leadership can be
a non-positional activity with the egalitarian intent articulated by the ECEC field but with specific outcomes
based on successful strategies. Presenters will share their interpretations of the experience and highlight
the aspects that are applicable to other projects and challenges particularly in contexts dominated by
traditional hierarchical leadership.



'We don't sing the song of the beautiful leaders we do have': Challenges and opportunities in early
childhood leadership
Dr Louise Hard

In early childhood education and care (ECEC) there are various interpretations of leadership, multiple
forms of enactment driven by a range of rationales. Despite this diversity some key themes emerged in a
2005 study (Hard 2005). These included notions of teamwork, the need for mentors and models, issues
around horizontal violence and interpreted professional and leadership identity. This presentation will
explore one participant's story of leadership, illustrating her reflective ability to engage with the challenges
she faces. It will also draw upon recent work by Sinclair (2007) and Wheatley (2005) to illustrate moves in
leadership literature that may provide appealing interpretations of leadership for ECEC personnel. It will
also examine recent work in the ECEC field by Whalley, Chandler, John, Reid, Thorpe and Everitt (2007),
Aubrey (2007) and Barnes (2007) to explore what these academics can offer leadership understandings
for the ECEC field. Participants will be encouraged to discuss their interpretations of leadership and the
relevance of the leadership literature presented to their leadership behaviour. Woven throughout this is
Chantelle's story and her struggles and successes, highlighting leadership possibilities for other ECEC
personnel.



Foundations for Families: A Birth to Three Framework of Effective Practice
Geraldine Harris

The Foundations for Families: A Birth to Three Framework of Effective Practice, has been created as an
interdisciplinary framework to support practitioners and parents in the understanding and facilitating of
development of children aged birth—three years. Early in 2005, and in response to community, practitioner
and parent consultations, it was decided to explore the possibility of creating an interdisciplinary
framework. Funding was secured through both the Telstra Foundation and Communities for Children to
undertake the framework development. It has been designed to be used by practitioners in child care,
health, human services, universities, TAFE, inclusion support and other community services, as well as to
support parents' and carers' understanding of child development. The framework, led by Geraldine Harris,
has been developed by a multidisciplinary team including: Professor Farrell — School of Early Childhood,
QUT, Dr Kym MacFarlane — Griffith University, TAFE, physiotherapists, speech pathologists, childcare
and health practitioners, community, and inclusion support services.

The framework has been developed in conjunction with health, early education and care services, human
services, community and academics (QUT, Griffith University, Queensland Health, physiotherapists,
nutritionists, child-care practitioners, speech pathologists etc.). It looks at the socio-cultural context (Fleer
& Rogoff) of the child and considers development from a more integrated perspective to the traditional
developmental domains (David, Powell, Goouch & Abbott). It has considered the UK model of Birth to
Three Matters (DfES) and has reconceptualised the model into an Australian context. Is based on current
Australian research and international studies in neuroscience and neurobiology in relation to infants' brain
development (Mustard, Oberklaid, Shonkoff & Phillips) as well as attachment theory (Rolfe). It is linked
with the NCAC and other guidelines.



Inkle, binkle, bonkle, boo — | have a story to tell to you! Storytelling to support the young child
Jessica Horne

'Stories are an essential current in the river of our humanity and the way we pass on much ancient
wisdom' (Smyth, 2006, p. 111). In a Rudolf Steiner early childhood environment, teachers nurture a
child’s ‘inner’ emotional wellbeing through ‘story’. This experience is one of magic, warmth and wonder,
combining music, song and puppetry. A story told orally is like a gift — it allows the child to receive a quiet
space in which to reflect on their individual and shared experience of the wider world. Often the story can
address a specific social theme; for example, a story exploring relationships with others allows the child to
see and hear about being with another person. Different social situations require different strategies and a
story can often present ways to 'be' with another individual. Through the story, the child can emotionally
step into the shoes of the characters they see in a way that is appropriate to where they are in their
development. The story and the storyteller therefore provide a gentle scaffold for the child’s social
learning and growth. ... stories connect us to what sustains our appreciation of each other and the
meaning of being human.' (Smyth, 2006, p. 117)

This workshop will allow participants to:

* experience a ‘told story’ from a Steiner early childhood teacher/artist and storyteller

« craft their own story to use with the children they teach

* gain inspirational tools to use when guiding children through peer relationships

« reflect on the use of ‘story’ as a teaching technique for promoting a positive and healthy emotional
climate in the early childhood learning environment.

The presenter will draw on her experiences as a Rudolf Steiner early childhood teacher in Australia and
New Zealand, teaching experiences in mainstream early childhood and school settings as well as
personal work as a visual artist. In addition, T e ~ Wh U theé New Zealand early childhood curriculum —
will provide a reference thread throughout.

Smyth, N. (2006). The breathing circle. Stroud: Hawthorn Press.



Leading change
Gilda Howard

The Lady Gowrie Child Centre in Melbourne has consistently striven to be a leader and advocate of high-
quality children’s programs, training and professional and development in the early childhood field. In
2005, the Lady Gowrie Child Centre embarked on a research project with the Faculty of Education at
Monash University. The aim of the project was to evaluate the centre’s current conceptual and
pedagogical tools in order to implement a high-quality program that could be shared with other early
childhood professionals. Monash University has been tracking this journey through interviews, workshops
and focus groups with centre staff, parents, management and other early childhood professionals. Since
the project began a number of changes have been made to the way staff plan and document children’s
learning, and how they foster relationships with children and families. Through the project it also became
evident that effective leadership was critical to facilitating meaningful, long-term change. As the centre
continues to develop and share innovative practice, the role of leadership will be instrumental in
sustaining the changes that have been created as a result of the project. This seminar will discuss the
importance of leadership at different levels within an early childhood setting and how effective leadership
can be the catalyst to inspire and sustain change. Examples from the project will demonstrate ways in
which active leadership has supported changes to the program, developed a ‘space’ for professional
learning and created new leaders. Participants will have the opportunity to consider how leadership can
be used within their own settings to create change and improve the quality of programs for young
children.



Team building through active leadership
Dinah Humphries

Working as part of a multi-skilled, multi-disciplinary, high functioning team is an essential aspect of any
early childhood professional’s role. It is important that teams have confidence in their leaders’ ability to
support, encourage, advocate and challenge as required. Effective leaders work with their teams to
create a culture and environment that provides quality experiences for children, staff and families.
Opportunities for individual reflection and awareness of group dynamics are an important part of building
any team. This workshop/seminar will provide practical ideas about how to build a successful team
environment and constructive work culture for staff, children and families, in LCD and OSHC services.
Case studies and examples will be utilised in discussion.

Aims:

A to identify and discuss effective active leadership skills

A to create an awareness of the dynamics of the team environment

A to discuss practical ways of building a team, that may also be appropriate for working with the
children

Learning outcomes for participants:

A to reflect on their own active leadership skills

A to reflect on how they contribute to the team environment and work culture

A to feel renewed confidence about building their own teams and continuing to advocate for quality
experiences for children, staff and families of their services.

Participants will have an opportunity to personally evaluate the session.



How to be an ECA superhero
Catharine Hydon

‘Never doubt that a small group of people can change the world. Indeed, it is the only thing that ever has.’
(Margaret Mead). This is a call to all our colleagues in early childhood education to put an end to
procrastination and hesitation and join us and become an ECA superhero. The field is stronger, the voice
of children louder and the advocacy more effective when we represent many, not just an active few.
There are thousands of powerful and influential voices, who could be heard speaking together on the
issues that concern children, their families and those who work with them. ECA offers members a window
into the decisions that affect children, both on a state and national level. ECA is represented in these
groups, advocating for the voice of children and those who work with them. Locally it offers a source of
information about the field, changes to early childhood education and professional development of
educators. Alone, the educator is justifiably skeptical about their capacity change the future for Australian
children, but collectively, we make a profound difference. When practitioners described an innovative
project in Stockholm they concluded that 'networking has been central ... we have opened up a new
space for ourselves as pedagogues, but also more generally as human beings' (Dahlberg, Moss & Pence,
1999). A network of educators committed to these ends is the true business of ECA, in fact the only way
forward. Australia's children will have a strong and dynamic voice, educators will be present as decisions
are made about education and the community will be inspired to grant children their rightful place. This
seminar will offer members and non-members an opportunity to find out more about ECA and how their
membership provides a voice for young children. The superheroes of our profession will speak of their
experience of their membership of ECA and participants will be invited to ask questions and debate their
role in advocacy for young children.



“Wal ki ng r e-sap etlidalfraspohse to the challenge of reconciliation within early
childhood institutions.
Catharine Hydon

At the beginning of 2006, ECA Victorian Branch committed to undertake a project to investigate the
issues facing Indigenous children and families in Victoria. Our aim was less about doing something,
although actions are always important, and more about listening and learning. It was hoped that, through
this process, we could build a greater understanding and awareness as ECA members and therefore
assist to strengthen our part in reconciliation. This process is documented in a series of articles we have
launched as part of this conference. The booklet examines the issues facing Indigenous children and their
families and some of the outstanding practices that are making a real difference in the lives of children.
We have learnt some significant things in this process. We have taken time to listen and learn and, in
doing so, have a stronger sense of what our future actions we might take as an organisations and
personally, as professionals. The learnings have impacted on our work as a branch, and in our actions as
an organisation. In this workshop, we will debate the implications of this project on organisations and
institutions in early childhood. How do we make our acknowledgement of Indigenous heritage public?
How do we move beyond the token, to effective advocacy? How do non-Indigenous early childhood
professionals make an ethical response to reconciliation and the wellbeing of Indigenous children and
their families?



Sharing perspectives on integrated child and family services
Susan Irvine

Over the past decade, the promotion of ‘integrated child and family services’ has emerged as a strong
and consistent theme within Australian early childhood policy. Fuelling this trend is the belief that
integrated service provision is more responsive to holistic family needs, offering better support to parents
and thereby promoting better outcomes for young children. While states and territories move to introduce
new integrated service models, the lack of clarity as to what constitutes an integrated child and family
service continues to impede progress. The absence of a clear and shared definition raises a number of
challenges in terms of: communicating the integration agenda; gaining a shared understanding among
professionals about what it means; and for measuring the outcomes from integrated services — what
integration delivers for children and families. This presentation reports the findings of the first phase of an
in-progress study investigating the different ways of viewing and experiencing an integrated child and
family service. Situated at the new Gowrie Queensland Early Years Centre at Caboolture, one of four new
integrated child and family services in Queensland, the study employs a phenomenographic approach to
elicit different perspectives on integrated service provision. Study participants include policymakers, Early
Years Centre staff, staff from other local child and family services and parents. The overarching aim of the
study is to identify and appreciate different views, and to bring these together to more clearly define and
understand the concept of integrated service provision.



Greening services: Practical sustainability
Rachael Kinsella and Lisa Mearns

Education for sustainable development is gaining momentum in early childhood spheres as an integral
part of early childhood curriculum. Early childhood is a critical time for environmental education because
the starting point for long-term wellbeing is the years birth—five. Children are the policymakers and
leaders of the future, so what we teach, experience and model with children now about education for
sustainable development will directly influence the long-term health of the planet. Our children have a
right to a sustainable future. This workshop will support Greening services: Practical sustainability by
Rachael Kinsella (ECA Research in Practice Series Volume 14 No 3, 2007) as a useful guide for centres
to move towards education for sustainable development. This workshop will cover:

* What is education for sustainability and why is it important in today’s society?

* Regulations, accreditation, NSW Curriculum Framework: how do these regulatory bodies and processes
support education for sustainable development? What are some of the dilemmas and solutions that may
arise?

* Where do we start in implementing education for sustainability into early childhood programs?

* How to develop a management plan for sustainability in early childhood centres effectively.

* Practical examples of sustainable practice using pedagogical documentation from a long day care
perspective.

» Suggested projects and resources for infants, toddlers and preschoolers that support education for
sustainable development.

* The role of early childhood educators and adults in implementing education for sustainable development
into everyday curriculum.

Time for discussion will be encouraged and participants will leave with a template plan, resource lists and
practices that can be implemented immediately in services.



Reconceptualising risk to empower children and enhance curriculum
Rachael Kinsella and Nicole Vesperman

When children play everything they do is important (Gill, 2007). Our image of children as capable and
constructors of their own learning should include the ability to learn to calculate risks for themselves
throughout their daily life. Current research by Tim Gill (2007) supports the ideas in this workshop of
combating a risk-adverse society, starting with our early childhood education programs. We are living in a
highly regulated society, affected by globalisation and political agendas which have a direct impact on the
way our children play and learn. We need to constantly question the nature of childhood and our roles as
educators, carers, parents and guardians in respect to the ever-increasing limits we impose on children.
By limiting children’s play, behaviour and environments, we should question what the consequences are
for children and the future of society. What are the important skills and abilities children may miss out on
when denied challenges and opportunities for risk taking? Child protection, whether it is physical, mental,
sexual, spiritual or emotional, is of highest priority to policymakers. We need to rethink the balance of
child protection and resilience in our early childhood programs. We will discuss questions and possibilities
regarding our role in supporting children towards resilience. We will reflect on our practices and policies in
a long day care centre in relation to behaviour, play, resilience, environments and children’s rights. We
will debunk some myths commonly associated with regulations, accreditation, child protection and
litigation and offer different ways of thinking to widen possibilities for childhood. Using pedagogical
documentation we highlight examples of children’s risk taking, involving physical and emotional risks with
babies, toddlers and preschoolers, as our practices continue to evolve in advocating for children’s rights
as valued citizens.



Improving the future for Indigenous children
Rosalind Kitson, Lindy Moffatt, Jennifer Bowes and Tracey Simpson

Education is a key element in improving the future for Indigenous children, beginning in the early years
when children who ‘do not have equity of access to quality’ culturally appropriate early childhood
education are socially and educationally disadvantaged (Kronemann, 2007). It is widely acknowledged
that Indigenous children are under-represented in early learning contexts (Cassady, Fleet, Hughes &
Kitson, 2005; Walker, 2004). To redress the under-representation of Aboriginal and Torres Strait Islander
children in early childhood services this presentation reports on a project commissioned by the
Department of Community Services to research the childcare choices of Indigenous families. This
research aims to identify the attitudes of Indigenous families in relation to child care in diverse urban,
regional and remote communities in NSW. The session presents a perspective that effective programs for
Indigenous children should incorporate culturally appropriate community values (MCEETYA, 2001) and
be based on local knowledge. The methodology of ‘yarning sessions’ is used in a diverse range of
communities to explore families’ thoughts about their children’s care and education. The research team
listens and responds to the voices of Indigenous families as they share their views on culturally
appropriate early childhood care and education. The Indigenous researchers who participate with families
in the ‘yarning sessions’ investigate current childcare patterns for young Indigenous children, as well as
exploring the families preferred childcare arrangements. The attitudes of parents towards what they
consider important for children to learn in the early years are investigated. The presentation discusses
issues that Indigenous families consider culturally appropriate and relevant (De Gioia, Hayden & Hadley,
2003), identifies barriers to inclusive practice and specifies strategies to assist in policy decisions to make
children’s services more attractive to Indigenous families.



Collaborative drawing in relation to science, maths and literacy learning
Linda Knight

This presentation reports on a socioculturally positioned research pilot study into cognitive drawing in
early childhood. Particularly, the research initiated occurrences of, and developed formative guidance for,
collaborative drawing between adults and children from two—eight years in a number of education and
care settings in Australia. The study also explored pre-service teachers’ and Art and Design
undergraduates’ attitudes towards drawing at Birmingham City University, UK, as a counterbalance to the
approaches taken by the collaborating adults and children in Australia. The pilot study forms an initial
chapter of a wider poststructural project that seeks to promote the use of drawing in early childhood, in
order that it may continue to be used as an additional primary literacy well after written and spoken
literacies are learned. For young children, drawing can serve as a cognitive tool, helping to make sense of
new concepts across all aspects of learning beyond the aesthetic. Maths, literacy and science concepts
were used as a stimulus to help demonstrate to early childhood carers and educators the worth of
drawing as a tool for exploring and conceptualising, and to challenge structural, pedagogic assumptions
that drawing relates only to artistic expression. This interactive workshop gives delegates the opportunity
to participate in a collaborative drawing exercise similar to the ones used in the pilot study, to examine
ways of initiating collaborative drawing in their own centres and preschools.



KU ELLI: Early language and literacy as social practice — engaging families, children and
preschool staff in an economically disadvantaged Australian community
George Lewis, Kym Booth, Judith Croll, Michelle Davis, Linda Stock, Tracey Wise

KU Children’s Services Early Language and Literacy Initiative (KU ELLI) is offered in two preschools in an
educationally disadvantaged area of Sydney. The project uses research on language and literacy as
social practice as a basis for increasing children’s engagement at preschool and at home during the
preschool years (Snow, Burns, & Griffin, 1998; Dickinson & Neuman, 2003). The model involves
supporting preschool staff in undertaking focused planning to involve children and families through:

(a) staff development and consequent action research

(b) language assessments and intervention covering phonemic, semantic, morphemic and syntactical
awareness

(c) literacy initiatives covering speaking, listening, drawing, reading, viewing, and writing.

First, the presentation will present as a case study the process of action research undertaken by the
preschool staff, together with supporting documentation, photographic evidence, and staff reflections.

Second, the session will present evaluative findings for children who entered school at the end of 2005—
2007, indicating the effect of KU ELLI on:

(a) children’s language and literacy

(b) the reflection by preschool staff on evidence-based practice as part of their action research. Finally,
the presentation will draw out the implications for teachers if:

(a) they adopt holistic language and literacy programming

(b) the autonomy of preschool staff is encouraged and they are provided with language and literacy
advisory support

(c) they incorporate purposeful planning into best preschool practice with children and families

(d) they recognise cultural and social diversity of the families children, and their peers.

KU ELLI is an Early Childhood — Invest to Grow initiative, funded by the Australian Government under the
Stronger Families and Communities Strategy.



Culture as a protective factor which promotes resilience in young Aboriginal children and their
families
Peter Lewis and Muriel Bamblett

In this workshop we will be looking at the importance culture as a protective factor which promotes
resilience in young Aboriginal children and their families. A holistic, cultural strengthening and self-
determination/human rights based framework is the best approach to ensuring Koorie kids have a better
future. At the Victorian Aboriginal Child Care Agency (VACCA), culture is not an add-on but embedded in
all program development and service provision. It is when culture is diminished that trauma becomes a
dominant factor in the lives of our young people. When culture becomes the means for building resilience
and self-determination becomes the process of engagement with Aboriginal communities, our service
provision for Aboriginal children and young people is likely to move towards encouraging improved
outcomes for children and their families. At the workshop we will present some examples of the culturally
embedded programs and frameworks VACCA is developing as we seek a positive future for our children.
In particular, we will focus on VACCA'’s successful Koorie FACES program, which is an Aboriginal-
specific culturally embedded drug and alcohol education program, and VACCA's approach to running
supported playgroups.



Blurring the lines: Perceptions of early childhood approaches and the continuum of education
Tracey Lickess

Much literature exists around the role of early childhood settings and primary school as separate entities,
with early childhood education most often perceived as a time which should predominantly focus on
ensuring children are ‘ready to learn’ when they reach school. Early childhood teaching practices and
philosophies challenge the notion that ‘'readiness to learn' should be a prerequisite for entry to formal
schooling, particularly as the early childhood years of birth—eight overlap with the beginning years of
school. Transition from prior-to-school settings to primary school can be viewed more holistically as a step
along the educational continuum, which begins at birth, that incorporates collaboration between settings
and sharing information about the prior learning, family and culture of the children. Current research
shows the benefits for implementing a child-centred, play-based curriculum in preschool, so there is also
a place within a mandated primary school syllabus for an early-childhood curriculum model which allows
for play and individualised learning. Adopting a child-centred curriculum in the early years of school
means that teachers have more opportunity to take responsibility for all children’s creative and individual
learning, not only for teaching minimum standards which are averaged across the entire cohort. A holistic
curriculum for children’s early years encompasses the community and the culture of the children. There is
an argument that there are elements important to both prior-to-school and traditional primary school
approaches that are appropriate for children’s learning in the early childhood years. These common
elements can be aptly illustrated by identifying the connectedness between the two official framework
documents, as exemplified by the NSW Curriculum Framework for Children’s Services (NSW Department
of Community Services, 2001) and the Quality Teaching in Public Schools documents (NSW DET, 2003).



Writing/reviewing for Early Childhood Australia
Pam Linke

ECA publications make a major contribution to the advocacy and educational goals of the organisation
and have moved in recent years to supporting parents as well as early childhood professionals. Because
of our quality requirements, there are a number of criteria regarding which publications we write and that
reviewers need to adhere to. This workshop, presented by members of the ECA Publications Committee,
will address many of the practical ‘how to' questions, both for writing for ECA and for reviewing
publications. These publications include the academic journal Australian Journal of Early Childhood;
Every Child magazine and the Research in Practice Series for early childhood professionals; as well as
the Everyday Learning Series for early childhood professionals and parents. All of our publications go
through a careful process of peer review and early childhood professionals with interest and expertise in
different areas would be welcomed to the team of reviewers. New writers are also welcomed for the
publications. The ECA review process can be valuable in supporting a beginning career as an early
childhood writer. This workshop will give you an overview of how ECA publication processes work, and an
introduction to what you need to know to write or review for ECA, as well as some general tips about
writing for the field.



Environmental education in early childhood education: A UK perspective on the role of the
outdoor environment in developing young children's dispositions
Ros Littledyke

This presentation is based on a small-scale research project undertaken at the University of Northampton
(UK) involving students studying on the BA (Hons) Early Childhood Studies degree and children and staff
from a local urban nursery. The purpose of the project was to challenge current pedagogical approaches
to the teaching of science in both the National Curriculum and the Foundation Stage (early years). While
the discourse on the Foundation Stage curriculum refers to a play-based approach, practice is in fact
often influenced by the ‘pressing down’ of the National Curriculum on early years curricula, with the result
that science is often taught as a content-driven, discrete subject. Student teachers’ experience of the
Primary Curriculum in the university element of their degree courses, to some extent, reflects this
pressure. It is however, during their practical school experiences in Foundation Stage settings, that this
‘pressing down’ effect is most evident as a result of practitioner perspectives on appropriate teaching
strategies. A way forward, to overcome this problem, is to develop collaborative action research projects
with local schools and nurseries as a way of disseminating good practice. The context for this study is set
within the recent proliferation of health and safety regulations for schools, which has resulted in
increasing constraints on practitioners in allowing children access to the outside environment, resulting in
their lack of confidence in and alienation from their natural surroundings. With the current international
focus on sustainable development, and the recognition that children need to develop a greater awareness
of and respect for their natural environments, the research project was also set within the context of
growing interest in the UK in Forest Schools and outdoor education as a response to the current
somewhat ‘fictionalised' experiences of nature that young children are given. The benefits for the
children’s understanding and empathy for their environment from the Northampton study were evident in
their developing observational skills, an increasingly sensitive response to natural events and phenomena
and greater confidence and imagination in their play with the use of natural materials, rather than
manufactured. In addition, the collaborative links between the university and the local nursery had a
positive impact on the curriculum and practice in the nursery, providing a deeper insight for practitioners
into the impact of such experiences on young children's learning.



Digital natives come to preschool: Rethinking practice
Helen Logan

The use of Smartboard technology is changing teaching practice. Children can be involved in research,
exploration, travel, filmmaking, photography, performance, literacy, numeracy and science. The world is a
mouse click away. Children are able to pursue their own interests and explore topics they want to
research themselves. Referred to as ‘digital natives’, this presentation explores current research about
children’s use of and access to technology and explores implications for everyday practice in early
childhood services: Zevenbergen & Logan (in press). We share how one early childhood service has
implemented the use of Smartboard technology and link this to the findings of a pilot study that reveals
how new technology shapes the lives of children.



Questacon Science Play: Play-based science activities for early learners
Jenny Lynch and Cindy Chambers

Questacon is leading the way in the development and delivery of hands-on science programs for early
learners with a permanent exhibition at Questacon in Canberra and an outreach program touring all over
Australia. Mini-Q-Fun for birth to six-year olds is a science exhibition for children at Questacon in
Canberra. It features seven different areas that enable children to explore a wide range of activities, such
as active play, water play and imaginative role play. The gallery is also designed to meet the needs of
parents and carers, containing facilities such as stroller parking, storage, feeding and changing rooms
and family toilets. Questacon Science Play is an Australian Government initiative that takes hands-on
science to very young children in rural, regional and remote areas of Australia. The program provides
science and technology learning experiences for young children aged birth—six and offers early childhood
educators, parents and carers of young children a source of valuable science education resources.
Participants in this workshop will be introduced to these Questacon initiatives in early learning and will be
encouraged to try a range of hands-on activities suitable for early learners. The session will also include
group discussions about science concept development and literacy outcomes in common preschool
activities.



Our role in early childhood leadership and advocacy
Chris Mahony and Kath Dickson

There is little doubt that this millennium is proving to be the age of compliance in early childhood services.
Those who carry the mantle of leadership in these services have the responsibility of reconciling
leadership of staff, compliance management, operational issues and utilisation imperatives with the
increasingly important role of advocacy. This interactive workshop will examine the participants' own work
practices using Kagan’s 'Five faces of leadership'. This reflective process will assist each participant to
scrutinise the time they currently allocate to administrative, pedagogical, conceptual, community and
advocacy leadership. The workshop activities will assist participants to graph the results and enhance
their understanding of where they spend their day. Overwhelming the results always indicate a large
proportion of the participants’ day/week/month is spent in the ‘administrative leadership’ role. Further
activities alert participants that leadership in early childhood entails much more the necessary functions of
administration. Armed with this knowledge of time allocation and priority leadership areas in the service,
the participants will have the opportunity to develop new work practices and learn new ways to move
issues like advocacy into a priority leadership function where it is so needed and where it rightly belongs.
Methodology using practical suggestions for undertaking advocacy for young children will be discussed.

(Chris has over 35 years of experience in the field across many different early childhood services,
including the education department, C&K and various childcare services. For the last six years, Chris has
been the Institute Director of the Kath Dickson Institute of Early Childhood Studies and has overall
responsibility for 1,800 students studying qualifications from the Children’s Services package and 20 staff
from across the state supporting students' study. Chris holds a Diploma of Teaching (Primary); a
Graduate Diploma of Education (EC); a Masters of Education (EC) and is currently undertaking her
Doctorate of Education.)



Exploring early childhood curriculum through environmental education
Sharon Martin, Lindy Andrews and Vicki Schaefer

We each as individuals have a responsibility to care for our natural environment. To preserve, to
conserve, to promote awareness and to begin to repair damage caused by our generation and those
before us. As early childhood educators, we must take a proactive approach and begin to identify
opportunities to include an awareness of environmental sustainability into our programs. Policy
development and promoting practices that care for our natural environment must become a focus for
early childhood services, allowing young children to develop the understandings they will require to
ensure the future sustainability of our planet. In early childhood education then, it is our responsibility to
allow this connection to the natural environment to develop. Access to the natural environment is a must
for young children if we want them to form the connections with nature needed to guarantee their
advocacy into the future. Young children will develop a love of, and respect for, our natural environment
through their participation in experiencing its wonder. In caring for our environment, the children at our
service were able to take a hands-on approach, working within our early childhood setting to implement
environmental practices that contribute to sustainability and engage children, fostering their natural
curiosity. The children, staff, families and community worked together to research, design and carry out
environmental projects, through which we were able to explore outcomes of environmental education, but
also integrate learning, with outcomes unfolding across other curriculum areas. Environmental education
in early childhood services allows young children the opportunity to share in the magic of nature; to
explore, to investigate, to ponder, and to just be. Tell me, | will forget. Show me, | may remember. Involve
me, and | will understand.' (A Chinese proverb)



Look at me and all that surrounds me
Sharon Mathers and Heather Henderson

This presentation will focus on the importance of the social and emotional wellbeing of children in a
sociocultural context. It will explore the relationships between children, early childhood educators, families
and the environment. Engaging with the personal identities of children and their living experiences
contributes to their sense of self and belonging. A child-centered approach acknowledges children’s
personality, individuality and cultural background; empowering them to develop a sense of ownership in
their environment and community.

A The session will illustrate early childhood educators partnering with families, children and the
community through the following three principles:Communicating openly with families focuses on
children’s strengths and builds a foundation of trust.

A Empowering children to become actively involved in their learning outcomes helps to shape strong
and capable learners.

A Collaborating with families and children in the community identifies shared values, common interests
and goals.

Furthermore, these principles become the foundation for all of our practice within early childhood
environments.

How hard is it to escape from places? However carefully one goes they
hold you i you leave little bits of yourself fluttering on fences 1 little rags
and shred of your very life.
Katherine Mansfield

Children’s environmental experiences are the memories they carry with them throughout their journey into
adulthood. Early childhood educators need toconsider children’s choices and engage in their thoughts
and ideas, build relationships of genuine meaning with families, and interact with the wider community.

How do we use children’s thoughts and ideas in our environment?

What would children ask for, to feel safe and secure enough to interact in
their environment with early childhood educators and peers?

Why are children not as involved in developing their own learning
outcomes?

It is the combined effect of these principles and ideals that enhances children’s ability to thrive socially
and emotionally in their care environment.



Pedagogy of teaching young children through questioning and responding
Lila Mauigoa-Tekene

The role of questions and how they are processed in a classroom to promote open discussion is vital
because of the encouragement of divergent thinking that is achieved through continued interactions and
critical thinking. Furthermore, the movement from a teacher-directed mode of teaching and learning to
more child-initiated approaches necessitates questions rather than answers to be imperative in shaping
the socio-cognitive development of learners, as they explore and make meanings in collaborative
contexts. As Hunkin (1995, p. 4) argues; 'We are shifting from viewing questions as devices by which one
evaluates the specifics of learning to conceptualising questions as a means of actively processing,
thinking about, and using information productively.' The 'challenge of making children's thinking visible'
(Tan, 2004, p. 7) is confronted when teachers do not have the necessary skills and knowledge in
scaffolding children's learning to higher cognitive levels. This presentation outlines an action research
study with 20 Pacific island teacher trainees held in six different Pacific island early childhood centres.
From baseline data, a substantial number of questions that were asked did not foster critical thinking nor
sustain interactions during mat times. Therefore, participants of the study were trained on a modified
model of ‘Questioning and Understanding Improves Learning Thinking' (QUILT) that focused on different
teacher behaviours and skills in the process of questioning. Important changes in beliefs and practices
were found after the intervention, particularly in relation to the fostering of divergent thinking through the
type of questions teachers asked and how they undertook the questioning episodes. This session
concludes that it is important to focus on promoting novice teachers' knowledge and skills in questioning
so that they can support children’'s higher levels of thinking. This is especially relevant for teachers in
Pacific island early childhood centres.



Did we just 'do Reggio'?: A critical analysis of an arts experience with babies and toddlers
Felicity McArdle and Lyn Zollo

This presentation is an account of an arts project conducted by pre-service teachers with babies and
toddlers, through a partnership between a university and a community based family day care
organisation. The session presents an analysis of the project through a number of lenses. Firstly, we
share our thinking about the project as a teaching and learning experience for student teachers, which
provided the students with an opportunity for 'real world' experience, coupled with opportunities for
enquiry and reflection with university staff, and so positioning them in the space where theories and
practices meet, collide and inform each other. Secondly, we share some of the student teachers
reflections and evaluations of the project, and its place in the university curriculum, including the logistics
of developing genuine collaborative partnerships with our colleagues in the community. Finally, we draw
on the work of the reconceptualists, to re-examine notions of the competent child, the image of the child,
and children’s 'voice'. Our involvement in the dissemination of the outcomes leads us to further thinking
and analysis of the 'Reggio phenomenon’, which is of ongoing interest to both presenters, although we
come at this with very different frameworks for analysis. We look at the points of celebration as well as
some results that trouble us as we share our experiences and reflections. Through this section, we hope
to raise new questions for further inquiry and discussion.



Young gardeners' greener thumbs — pondering principles, policies and practices for edible-
gardening
Nadine McCrea

This interactive workshop will begin with an overview of several principles and policies that can help
educators be leaders of children's double-green-thumbs edible-gardening. Within a caring and respectful
framework that intertwines children and adults, edible plants and local settings, workshop participants will
explore and reflect upon these principles and policies, as well as brainstorm ones most relevant for their
workplaces. The participants will then build upon the principles and policies by discussing and creating
children's gardening opportunities that are: au naturale, wise and wild, slow and seasonal. Such learning
opportunities will encompass children's understanding (head), believing (heart) and doing (hands); and,
they will represent a variety of plant foods: leafy vegetables, root vegetables, salad greens, fruit
vegetables, berries, herbs. Participants will share planning ideas that might emerge from children's
everyday lives but also extend beyond these. The workshop will focus on organic gardening that makes
minimal ecological footprints and make links to place, space, time and eating what is grown. The value
and relevance of children's edible-gardening will be compared and contrasted with the contemporary
influences of personal sensory awareness, family-cultural experiences and a consumer-focused society.



It started with a beanstalk
Jan McGiffen

‘It started with a beanstalk’ will tell the journey of a group of people in a small early childhood centre in
regional Queensland who set about to transform their centre into a chemical-free, natural and mostly
organic setting. Through the use of project work the children were able to incorporate the outdoor, natural
environment into all aspects of the project, which started with the story of ‘Jack and the beanstalk’ and
grew into a major journey to transform the setting into one that is completely self-sufficient. Participants in
the workshop will have the opportunity to learn about the different phases of the project and what was
involved in each phase and will have the opportunity to learn about starting their own projects. The focus
will be on incorporating organic gardening into all aspects of an early childhood program.



Exercising punishment or guiding students: What'’'s the
classroom discipline in early childhood

Zsuzsa Millei

This presentation critiques theories of classroom discipline that are employed in early childhood learning
environments in order to raise some questions about recent practical approaches to discipline advocated
by Porter (2003), Kohn (1996), Gartrell (1998) and others. The presenter adopts a perspective that is
outside of the field of educational psychology by using Foucault’s (1979) and Rose’s (1996, 1999, 2000)
ideas on contemporary government. This analytical context allows problematising the taken-for-granted
understandings about the ‘unruly child’ and his/her regulation. Discourses of guidance theories are re-
thought as regimes of truth and practices produced for the government of children’s conduct. The
presentation places that claim of guidance theories, in which they state that they grant more freedom to
children and empower them in opposition to the control that ‘traditional’ discipline theories impose on
children, under close scrutiny. The presenter develops an argument that disagrees with this claim and
suggests that guidance approaches control children to a greater extent.



Integrating services for young children and their families: Progress in policy and practice
Tim Moore

There is a growing consensus that services for young children and their families need to be better
integrated. This presentation begins by briefly outlining the reasons for this conviction (such as changes
in the conditions under which families are raising young children, and problems that the existing service
system is having in meeting needs of families), and what outcomes would be achieved through greater
service integration (a service system that is able to provide integrated support to families with multiple
needs, earlier detection of child and family problems, services and service systems that are able to
respond promptly to emerging concerns, and ready access to a tiered system of universal, secondary and
tertiary services). The presentation will then discuss the different forms that collaboration and integration
can take at national, state/regional, service, and teamwork levels, and the progress that is being made in
policy and practice towards achieving greater collaboration and integration between services. The rest of
the session focuses mainly on collaboration and integration at the service level. Many governments have
acknowledged the need to integrate services, and governments in the UK and some Australian states are
supporting the establishment of integrated children’s centres and the strengthening of links between early
childhood services and schools. The Centre for Community Child Health has been involved in a number
of these initiatives at a local level and the lessons learned from these experiences will be outlined.
General facilitating and inhibiting factors for collaboration and integration will be described, and specific
conditions needed for effective integrated child/family centres identified. Finally, the session draws
conclusions from these experiences and outlines future directions and challenges.



Achieving better outcomes for young children and families: A framework and resources to
support the redevelopment of community-based services
Tim Moore and June McLoughlin

Our society is facing a major challenge in improving outcomes for young children and families, particularly
those who are most vulnerable and disadvantaged. Over the past seven—eight years, a central focus of
the work of the Centre for Community Child Health (CCCH) has been to develop a framework for
reconfiguring early childhood and family support services, in ways that will produce better outcomes. We
have also been developing a set of resources to enable communities to achieve this all-important task.
The current version of the CCCH Platforms Service Redevelopment Framework comprises five phases:
raising awareness of early child development issues; engaging communities; planning; implementing; and
monitoring and evaluating. In this presentation, we present the framework, and outline the resources
developed for each of these five phases. These include:

A policy briefs and websites for raising awareness of early childhood issues

a community audit tool for identifying policies, initiatives and funding and key community issues in a
particular locality

a community engagement resource and a guide to outcomes-based planning to assist communities
develop plans of action

tools for monitoring the child development and family functioning

programs for promoting reading, language, and parenting skills

tools for helping communities monitor and evaluate the delivery and impact of their services.

We describe our experiences in using these tools with community-based service systems, outline the
lessons learned, and identify the challenges ahead.

> >
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Early childhood advanced teaching standards
Will Moroney

Early Childhood Australia is collaborating with Teaching Australia to undertake the development of
advanced teaching standards for early childhood teachers working with children aged three to eight
years. This work will be done over the next 12 months and Early Childhood Australia will consult widely
with the sector in developing these standards. This session will provide the first opportunity for the sector
to learn about and have input into the standards process.



Through the Looking Glass Project
Pam Murphy and Kaye Colmer

Emotional availability between parent (or caregiver) and child has been the subject of extensive research,
pioneered by John Bowlby who introduced attachment theory in the 1950s. According to attachment
theory, infants who experience positive emotional availability with caregivers should be better able to
regulate their own emotions, and to hold an accessible and empathic stance with others. Emotional
availability in infancy helps to set the stage for organised socio-emotional regulation in childhood. At the
heart of developing a secure attachment is the knowledge that your caregiver is emotionally available, to
be with you during times of need. At the Lady Gowrie Child Centre in Adelaide we understand the
importance of the quality of relationships is dependent on the capacity of individual carers to be
emotionally available to the children in their care. The degree and quality of childcare workers'
communications and connections plays a significant part in children’s confidence, their success in future
relationships, their security in a scary world, their life choices and how well-adjusted they become as
adults. To be emotionally available requires reflective practice and functioning. Attachment theory
confirms that a caregiver's ability to be reflective, responsive, available and consistent is the greatest
predictor of the quality of a child’s attachment. In supporting our commitment to providing quality care to
children, we have introduced the activity of viewing videotaped child and caregiver interactions as part of
our reflective practice process. Through reflection on the specific interaction, focusing on the child and
their expressed needs, childcare staff are able to consider the relationship in a safe, supportive
environment. This presentation describes the process that was undertaken in introducing this concept
and practice and the learning for staff in gaining insight into their capacity as carers.



Early Words: Partnering with parents to support early literacy development
Sue Pearce and Natalie Elysee Schultz

The Children First 'Early Words' early literacy project, for families in Western Sydney with children aged
birth—five, develops life-long skills and builds upon literacy opportunities. Using current research, the
Early Words project, funded by Families NSW, aims to facilitate successful life-long learning through
partnerships with parents and family. The project resources assist current professionals and parents and
are supported with workshops for childcare and community workers.



The AAMT/ECA Position Paper on Early Childhood Mathematics
Bob Perry and Denise Neal

This workshop will present the Position Paper on Early Childhood Mathematics prepared and jointly
published by the Australian Association of Mathematics Teachers (AAMT) and Early Childhood Australia
(ECA), with a view to informing the advocacy by both organisations on issues that relate to mathematics
for young children. We will briefly explain its aims, genesis and perceived use in early childhood settings,
such as preschools and schools. Participants will be asked to comment on the various sections of the
paper and to make their own assessments of its usefulness in their particular prior-to-school contexts.
They will be introduced to the supplementary material that has been written on play and mathematical
manipulatives and will be asked to workshop the need for and nature of any other supplementary
materials that might be provided to support the paper. Particular discussion will relate to the sections in
the position paper on the assessment of young children’s mathematics learning and how this might be
achieved within a play-based, child-centred curriculum in prior-to-school settings. The relationships
between this assessment before children start school and proposed state-wide school entry assessments
will be canvassed. The position paper also considers the need for the professional development of early
childhood educators in mathematics education and suggests some strategies. Discussion around the
perceived needs for such professional development and the likely nature of it will conclude the workshop.
In preparation for the workshop, participants are encouraged to access the position paper at
http://www.aamt.edu.au/documentation/statements



http://www.aamt.edu.au/documentation/statements

Building relationships with parents is not just good for business
Paul Prichard

Hilton Davis, in his book Working in partnership with parents (2002), points out it is through the building of
respectful relationships with others, truly listening to and being interested in the whole story, that we come
to the most sustainable solutions for individuals and families. If we truly invest time and energy in building
open and meaningful relationships with parents of children that we work with, the endpoint is that the
relationship with the parent/family will be more useful and productive both for our service and for the
family. How often do we allow time for ourselves or our colleagues to reflect on the powerful messages
we can send to parents and their children without even saying anything? Additionally, do we ever find
time to truly listen to the stories of the parent and, in doing so, allow them the privilege of hearing their
story being told? The Family Partnerships Model has been developed over many years. The approach is
supported by its demonstrated usefulness to practitioners and by evidence from research studies, which
strongly suggests that the Family Partnerships training program enables professionals to feel more
confident and competent in relating to parents. Participants in this model are encouraged to develop
knowledge, skills and confidence in the processes of engaging and relating to parents and supporting
them effectively. These processes are assumed to involve the developments of a genuine and respectful
partnership. This is supportive in its own right by facilitating parental self-esteem and self-efficacy, but is
also the vehicle for the exploration of possible problems and joint problem-management. This
paper/workshop will provide a practical overview of the Family Partnerships Model training and look at the
obvious benefits it has brought to the way we work within Good Beginnings Australia.



Giving children a voice through the creation of digital texts
Shaleen Prowse and Julie Dunn

Within current theorising about education, children in the early childhood years are increasingly being
positioned as confident, capable and creative. This perspective is changing the way many curriculum
areas are currently taught. One exception to this appears to be media education, specifically the use of
media tools for text construction. Here, young children’s existing multimodal textual competencies are
undervalued, positioning them as being unable to engage successfully with the demands of these
technologies, especially as they are associated with the construction of multimedia. The failure to
acknowledge these competencies may limit the opportunities for children to voice their understanding of
the world. By sharing examples of digital texts created in an environment where opportunities for text
construction were provided and where the children’s competencies were acknowledged, this presentation
will examine how two young children engaged with and manipulated the symbol systems of multimedia to
express meaning. These symbol systems, which are the semiotic codes of multimedia, include image,
sound, and language — both spoken and written. How the young children involved in this research
captured the images, both still and moving, was particularly significant, with their textual competency
being demonstrated through a playful and risk-taking approach to shot composition. The processes they
then employed to combine these captured images and layer them with additional meaning through the
use of other codes, also demonstrated confidence, creativity and a willingness to explore without a focus
on the end product. Through these examples, this presentation will suggest that as educators we need to
be more aware of children’s multimodal competencies and their eagerness to employ the taken-for-
granted tools of their world to express meaning.



B4 — a place where relationships are built
Suzanne Purdon

A story of creating a space for families with young children where the key ingredient is the building of
relationships between young children, the school, the staff, other families, local community members and
local, state government bodies, hon-government organisations and the environment. In 2004, Herdsmans
Cove Primary School, Gagebrook, Tasmania, launched an early years program, B4, for families with
babies to four year olds. Gagebrook is one of the northern-most suburbs of Hobart, located on the
eastern shore of the Derwent River. The suburb, like its adjacent suburb of Bridgewater (also built up of
mass-public housing in the 1970s) has a reputation as a lower socio-economic area. Families face many
difficulties ranging from long-term unemployment, lack of transport, ongoing vandalism and inaccessibility
to services. Inspired by the educators of Reggio Emilia and the principles of Hilton Davis’s Family
Partnership model, B4 is a place where relationships are built at many levels to improve the social,
emotional and physical wellbeing of the families in the community. Planning for B4 is collaborative, with
all stakeholders aiming to work in partnership. Initiatives from this collaborative approach include the
Walk of Wonder 2006—2008, family fun days, the development of the B4 kitchen garden and the
establishment of B4 at the four other primary schools in the Brighton Municipality. Funding received from
the Tasmanian Education Departments ‘Launching into Learning' initiative in February 2007 has enabled
the B4 schools to value add to their existing programs and for new schools to offer the B4 concept. B4 is
a story that illustrates the importance of building strong relationships with all stakeholders to ensure the
development of a ‘healthy’ child.



How technology can provide a unified system for docume
Judy Radich and Dr Laurel Scanlan

This session will demonstrate a collaborative project between the private sector and the community
sector. It will demonstrate how two childcare providers have worked together to plan and develop a
system of e-portfolios that will:

A allow parents to access information through a secure password on the web about their child’s
development on a daily basis

build a child’s developmental history on a continuum over the life of the child’s attendance at the
centre

free up staff time in documenting and planning to allow more time for staff—child interaction
provide a framework of documentation that all staff can use and build on over time for a consistent
centre approach

provide an automated system to ensure children’s progress is being recorded across all learning
areas.

>
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This system was developed out of the need to provide a unified and active approach to learning and
documentation throughout the two centres. It allows for each child’s development to be continuously and
accurately documented for the entire time they participate in the centre’s program.



‘Hearing the voice of young citizens around environment al sust ai
Diane Roberts

This presentation will discuss the results of a research project that specifically explores young children’s
knowledge and actions related to sustainability and environmental issues. The project explored the
literature around listening to and hearing young children's voices and went on to engage practitioners
across a variety of settings in Queensland to collaborate with young children and their families. The
project acknowledges that we cannot make assumptions about children's views and knowledge from our
own adult experiences. Previous research with children over six years of age has indicated that children
view and engage with environments in different ways to adults. Young children under six years of age are
marginalised in our society and often lack a voice because of the prevailing image of the child and their
inability to articulate their knowledge in a world that values fluency, print and technology. To acknowledge
the wide variety of cultural norms and expectations of how children may bring their views forward, this
project offered a wide variety of methods of participation and expression. Using a participatory ‘mosaic’
methodology, children’s voices were permitted to come to the fore in an authentic way, acknowledging
them as citizens and building their capacity to participate in democratic decision making in the future.
Through collaboration with peers and adults, they presented their views and knowledge around ecological
sustainability to others.
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The role of the outdoor teacher at Mia-Mia.
Janet Robertson

‘Parents, educators, other adults, institutions — the culture itself — may say one thing about nature's gifts,
but so many of our actions and messages — especially the ones we cannot hear ourselves deliver — are
different. And children hear very well.” (Louv, 2005, p. 14). Ensuring that children experience and develop
an affinity with the outdoors is essential for the wellbeing of the planet. The question is, what kind of
outdoors? This presentation will examine the role of a specialist outdoor teacher in an early childhood
program. This role encompasses design, maintenance, curriculum, materials and relationships. Grounded
in the deep ecology movement, the underlying premise is that children need to have the opportunity to fall
in love with the natural world. Then they may, armed with this love, care for it later. The educational ideas
from the schools of Reggio Emilia continue to challenge Australians. As we learn not to copy the Italians,
we are able to carve out our own understandings of the image of the child and of education. With our
temperate climate and outdoor culture, the role of the outdoor educational environment can take centre
stage in our curriculum.

Reference:
Louv, R. (2005). Last child in the woods. Saving our children from nature-deficit disorder. Chapel Hill:
Algonquin Books.



The problem of the rock: Teacher and children as theorists
Janet Robertson

Humour is ‘a way of playing creatively with the cognitive mechanisms that we normally use in more
"serious" contexts for seeking meaning in the world’ (Martin, 2007, p. 109). During an investigation which
lasted three months, two boys, aged 4.6 years, endeavoured to solve a complex problem. Each time they
came together to theorise, propose solutions, try out these solutions and revise their original theory, their
conversations were peppered with episodes of seemingly irrelevant verbal and gestured asides, followed
by gales of laughter. This presentation examines the curriculum path the children took in solving their
problem, while at the same time examining the path the teacher took, exploring the boys’ use of humour.
Humour as a social skill, an aide to cognition and a release valve became obvious, and was corroborated
by current theoretical research into the psychology of humour. The role of teacher as researcher is one
the educationalists from Reggio Emilia espouse, ‘They look for topics of study and projects that will be
intellectually and emotionally stimulating for the adults as well’ (Mardell, 2001 p. 291). This presentation
examines the role of theory and practice for both children and adults through the medium of pedagogical
documentation.

References:

Mardell, B. (2001). Moving across the Atlantic. In, Making learning visible: Children as individual and
group learners. Guiducci, C., Rinaldi, C. & Krechevsky, M. (Eds.). pp 278-283. Reggio Emilia: Reggio
Children.

Martin, R. (2007). The psychology of humour: An integrative approach. US: Academic Press.



Conducting participatory evaluation with community-based early childhood initiatives
Rachel Robinson

The Centre for Community Child Health (CCCH) has developed a model of participatory evaluation for
working with community-based early childhood services. The model is participatory and interactive, and
places emphasis on working in partnership with the community and community agencies to evaluate their
initiatives. CCCH does not conduct conventional evaluations, such as assessing an initiative at one point
in time from an objective standpoint. Rather, CCCH works in a consultative role: providing technical
advice and assistance to community agencies or partnerships, with the aim of supporting and teaching
them the skills to conduct their own evaluations. The approach involves a two-way sharing process:
CCCH shares its expertise in evaluation and research methodology with the community agency, and the
community agency shares its knowledge of the local context.

The model:
I encourages communities to focus on impacts and outcomes, rather than outputs
1 aims to enhance existing strengths within a community or agency, using local resources wherever
possible, to build the capacity of a community and empower community members
1 fits with CCCH’s mission of 'Supporting communities to improve children’s health'.

The model has worked well for both large-scale nationwide evaluations such as the Australian
Government Communities for Children initiative, as well as small-scale local projects such as Local
Answers. The model continues to be refined over time and has elements that can be easily implemented
in community-based initiatives.

An overview of the model and case studies will be provided.



Re conc e ptRueacleipstiinogn
of school
Susanne Rogers and Sue Emmett

Practitioner inquiry into

Early childhood educators have long resisted the push-down of academic curriculum and the notion that
the value of early childhood education is located in its role of preparing children for later stages of
education (Bertram & Pascal, 2002; Moss & Petrie, 2002), choosing instead to promote the value of
children’s learning through play, interaction and developmentally appropriate practice (Bredekamp &
Copple, 1997). The ‘Reconceptualising Reception’ project is an initiative developed by the South
Australian Department of Education and Children’s Services in 2008. The intent of the project is to build
on the pedagogy in the first year of school so that it best matches the characteristics of young children’s
learning as they make the transition to school from earlier prior to school experiences. Starting school is
an important time when children establish identities of themselves as learners within the context of the
school and the wider community. Prior-to-school and school educators, working in collaborative networks,
are using practitioner inquiry to investigate identified aspects of pedagogy and/or curriculum. Through
deep reflection, supported by district and state office personnel, educators are exploring elements of
pedagogical change to maximise opportunities for the continuity of learning and improved learning
outcomes for children in the first year of school. The project has been informed by a literature review and
situational analysis undertaken by Sue Dockett and Bob Perry, Charles Sturt University incorporating:

A socio-political perspectives of early childhood education

A views of children, childhood and children’s learning

A pedagogy and curriculum in early childhood education

A transition to school.

In this session the challenges or ‘wonderings’ of participating educators will be shared, along with key
aspects of their inquiries, the resources and processes used and the current changes, obstacles and
achievements. The current project is a pilot which will inform ongoing developments.

pedagog



Playing for keeps — making and keeping relationships
Denise Rundle and Maree Sheehan

Many early childhood services aim to create a sense of wellbeing and belonging, underpinned by positive
relationships. Frequently we say or read statements such as: 'We build respectful and reciprocal
relationships with families; keeping in mind inclusion, diversity and the interdependence of culture and
child.', 'We expand the margins of our service to include all members of the community who arrive at our
front door.' Sounds good but what does it actually mean to build positive relationships? Is it always
possible to do so?

This workshop will be an opportunity to:

A explore and discuss what practitioners do in different settings and communities to build relationships
A clearly articulate the how and why we work to do so

A identify challenges and implications about what it actually means to welcome everyone

A create alliances to work towards supporting our work

Workshop leaders will initiate a discussion around the following questions:

A What happens when relationships are central to our curriculum? What if trust in the relationship is
broken?

What role do staff play? Are we the only initiators?

How do we find the commonalities when people look, act and think differently? How and why do we
welcome ‘the other’?

How do we think differently about our practice? How do we make changes to our practice, without
guaranteed outcomes, whilst reflecting on what we are trying to do?

A How adaptive should an EC service be? What role does EC theory, skill, expertise and knowledge
play?

Teachers from Boroondara Kindergarten, Richmond, and Audrey Brooks Memorial Kindergarten, West
Heidelberg, Victoria find that working in this way is risky but the potential gains are enormous, far beyond
learning how to cook sticky rice or Portuguese custard tarts.

>
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Community mobilisation and use of the Australian Early Development Index (AEDI)
Mary Sayers, Sharon Goldfeld, Frank Oberklaid, Sally Brinkman and Sven Silburn

Since 2004, the Australian Early Development Index (AEDI) has been completed in 60 geographic areas,
encompassing more than 470 local communities, from seven states and territories across Australia. This
has been part of the Australian Early Development Index: Building Better Communities for Children
project undertaken by the Centre for Community Child Health (a key research centre of the Murdoch
Children's Research Institute) in Melbourne, in partnership with the Telethon Institute for Child Health
Research in Perth. It was funded by the Australian Government Department of Families, Community
Services and Indigenous Affairs, as a commitment to the National Agenda for Early Childhood. The AEDI
is a community measure of young children's development, measuring five domains: physical health and
wellbeing; social competence; emotional maturity; language and cognitive skills; and communication skills
and general knowledge. The purpose of the AEDI is to measure the health and development of
populations of children, to help communities assess how well they are doing in supporting young children
and their families and to measure their progress, over time, in improving children’s outcomes. This
presentation provides an overview of the key outcomes from the systematic evaluation of community
implementation and use of the AEDI conducted by the Centre for Community Child Health between 2004
and 2006. Results have shown there are a number of barriers and facilitators for communities in
implementing the AEDI, disseminating results and planning for community actions. The evaluation
findings indicate AEDI implementation helps raise awareness of the importance of early childhood
development, assists communities to work more collaboratively and to strategically plan actions to work
towards improving outcomes for children. The implications of the evaluation findings for communities will
be discussed.



‘Are we connectors, mavens or salesmen?' (Galdwell, 2000, p. 34)
Anthony Semann and Wendy Shepherd

An early childhood program is a complex micro-social system shaped by government policies and cultural
ideals and values. When the ideology of community and social justice meets the ideology of rationalism
and individualism in this micro-social system, this creates a tension for both early childhood practitioners
and the families. Language contributes to the culture of an institution, and recently the language of
commerce: fee for service, customer/client, products on offer, workplace needs and the customer is
always right, is often used in the context of early childhood programs. Paradoxically, social altruistic
language, such as connecting, building community, civil society, the rights of the child, in the best
interests of the child, the child as the focus of the curriculum, cohesion, cooperation, collaboration and
equity is also part of the language landscape. When there is dissonance in the language that is used in
daily encounters, the handbook, the philosophy and the program, then it is difficult to create a culture of
equitable, mutually respectful relationships. When the expectations that one has for the other do not
match, the relationship is likely to be in trouble or at the very least, difficult, which is not in the best
interests of the children, staff or families. The legislative requirements add another layer of complexity
and impact directly on staff and family relationships as well. What can be done to address these
difficulties, ensuring no-one is disempowered in the process? Through reflecting on the sociology of the
institution of the early childhood setting, the cultural beliefs and values and the principles of social justice,
it is possible to create a third space where equity and shared understandings promote cohesion and
authentic, collaborative relationships in the best interests of all.



When curriculum aims to be inclusive: Addressing gay and lesbian issues, queer theory and
gender studies in early childhood curriculum
Anthony Semann, Professor Susan Grieshaber, Dr William DeJean and Nicola Surtees

This panel brings together a broad range of researchers and practitioners who have an interest in
applying queer theory, gay and lesbian issues and gender studies into early childhood curriculum. Early
childhood education as a site of democracy and social justice is evidenced in a range of policies, both at
a government and service level. However, applying critical analysis to the ways in which equity is
conceptualised is required in order to bridge a link between practice and contemporary theory.
Theoretical frameworks, such as developmentally appropriate practice and developmental psychology,
offer limited opportunities for educators to bridge the inequities evidenced in early childhood curriculum,
and, as such, this panel will debate and bring together other ways of understanding early childhood
theory in order to forge new ways of combating homophobia, sexism and heterosexism. The presentation
will provide a clear link between queer theory, cultural studies, feminist post-structuralism and practice, as
researcher and practitioners share narratives from practice and research.



Getting started: A practical guide to getting a recycling program started
Helen Shaw

Sustainability is a global issue and, in the field of education, schools, colleges and early learning centres
are in the best position to influence future citizens and to have a positive impact on the future. At
Canberra Girls Grammar School we have been very successful implementing the 'Waste Wise Schools'
program and now the 'Sustainable Schools' program. In 2007, we successfully reduced the waste going
to landfill from 94kg per week to 4.5kg. All students enthusiastically embrace what we do. We have worm
farms for compost in both the primary campus and the early learning centre; other food scraps are picked
up and taken to a local poultry farm; recyclable materials are taken to the materials recovery facility; we
collect old mobile phones and give them to the Spastic Society, who get $5 per phone; we collect corks
and give them to the Girl Guides Association, who get 10c per kg; any unclaimed uniform items from our
lost property program are sent to the school uniform shop for resale; any unclaimed non uniform items
are given to charity' department store plastic bags are sent to the uniform shop for their use; we have a
NoWaste Wednesday every week where students are encouraged to bring non-plastic/reusable or
recyclable wrapping in their lunch; we have also had NoWaste Weeks'; we grow vegetables that are then
donated to Anglicare; and we have a thriving Waste Busters Club where students make paper, screen
print calico bags, make lavender bags, and make Christmas cards from old ones. These are then sold at
the school fete to cover costs of the program and in 2006 we were able to buy a bench made from
recycled milk cartons for the school. Our efforts in the area of being waste wise have been recognised
through various awards: 2006 NSW/ACT Regional achievement award (semi-finalist) in the Environment
category, 2007 Children's Week award for children's development, 2007 ACTNoWaste awards (highly
commended) and the Junior Heads of Schools Association of Australia award for the work done by the
Waste Busters Club. We continue to look to the future. The problem may be global but the solution is in
our hands as educators of the citizens of the future.



Families choosing child care: What ' s t he story?

Elizabeth Simpson

This study used the narratives of five mothers to explore the experiences of parents seeking child care for
a young child. These five stories provide an in-depth, context-specific snapshot of the complexity of this
decision and the range of processes families go through. The study highlights the individual nature of
decisions around child care and the uniqueness of families. Having a greater understanding of the
processes families go through and the things they need to consider can help us, as early childhood
professionals, to make the transition into child care easier for children and families. The wide range of
factors parents need to consider also reinforces how important it is for early childhood professionals to be
supportive, not judgemental, of parents and families and the choices they make. Leaders in the early
childhood field are nurturing the whole family, not just the child. This study also raises questions around
how accessible the knowledge base of early childhood professionals is to parents. As early childhood
professionals, we need to not only act as advocates for high-quality children’s services, but also share our
knowledge with families and encourage them to do the same. The most important sources of information
for these parents were the stories of other parents. Most participants did not even consider indicators of a
high-quality service, such as staff qualifications or adult—child ratios. We need to consider new ways of
sharing our knowledge base with parents in order for them to make informed choices that will work for
their family. This study has strong implications for the early childhood field, especially in the area of
leadership and advocacy. We need strong leaders that will not only be advocates themselves, but also
find ways to encourage parents, families and the public to do the same.



An early childhood education strategy —community and government advocacy for action and
outcomes
Tracey Simpson

This seminar will explore the progress of an early childhood education strategy. This is an action learning
and action research strategy which commenced in 2008 in the Orana Far West Region of New South
Wales. The project reflects an all-of-community approach and is jointly led by the regional offices of the
NSW Department of Community Services and NSW Department of Education and Training. Aims of the
project include:

A developing a model of best practice for building cooperation between all stakeholders, agencies and
professionals involved in early childhood education, (birth—eight years) in rural and remote community
contexts

A enhancing early childhood intervention, support and development programs through inclusive
interagency and community network approaches

A identifying, mapping and using the links between services and projects that directly impact on
success of the early years of school, through the application of established community development
techniques used successfully in the Murdi Paaki COAG trial, 2005-2007

A developing Integrated Area Plans of Action that focus on critical support for, and outcomes of prior-to-
school services and early years of school provision

A assisting communities to develop and deliver a plan that encompasses community expectations of
quality early childhood education services, including early years of school

A enhancing community and professional participation in local early childhood education initiatives.



The neurobiological story: Using evidence to guide our advocacy
Margaret Sims

Advances in our understanding of the mechanisms by which the outside world impacts on the developing
brain of children can be used to inform our advocacy and lobbying. We are now beginning to understand
how children’s neurology and biochemistry is affected by different components of the world around them.
My research explores the impact of different aspects of the childcare environment on children’s biological
stress levels. In presenting this research, | offer the wider context to demonstrate how the results can be
used to support our call for a better resourced early childhood sector.



Footprints in Time: Following the developmental pathways of Indigenous children
Fiona Skelton and Dr Melisah Feeney

How is early childhood experienced by Indigenous children? In terms of parenting and household
composition, home language or languages, child care and early education, health, nutrition and cultural
input, Indigenous children can grow up under a unique set of circumstances (Warrki Jarrinjaku, 2002;
Zubrick et al. 2004). It is not thoroughly understood how these early experiences impact on the child’s life
course, how they can help a child to grow up strong, or what is needed to get a child back on track if they
are struggling. Understanding the developmental pathways of children growing up in urban, regional and
remote communities is critical to the formation of future policy and programs designed to assist
Indigenous families. Footprints in Time, the Longitudinal Study of Indigenous Children (managed by the
Department of Families, Housing, Community Services and Indigenous Affairs) is due to commence
Wave 1 data collection in 2008. The study will involve qualitative and quantitative interviewing of the
families and carers of around 2200 Indigenous children in 11 urban, regional and remote communities
around Australia. Annual interviews will occur over a minimum of four years as the children grow. This
presentation shares the insights from the project's own footprints: the community and stakeholder
consultations, the pilot research with Aboriginal and Torres Strait Islander communities and peoples, and
the exploration of ways to provide input and feedback from participants, governments and service
providers. Preliminary results from Wave 1 of the study will be used to explore links between research
and action. The session will discuss how the study links to existing programs and informs policy and
program development.
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Developing local communities and fostering family wellness within supported playgroups — our

experiences and evaluations of how investinginqual i ty, facilitated programs
can improve outcomes for families

Ann Slater and Sue Wiedermann

For the past five years our Yooralla Early Childhood Intervention service has worked with our families to
develop supported playgroup models within our local community of the City of Casey, Victoria. Together
the families in the groups, our specialist team of teachers and therapist have designed inclusive
playgroup programs that reflect the needs of each group. Our supportive playgroups have assisted
parents to gain skills, confidence, friendship,enabled access to support and for them to develop an
enriched understanding of a young children — including children with developmental disabilities and
developmental concerns. All our playgroup models are based on family-centred/strength identification
principles. They aim to promote positive parent—child engagement through fun, interactive experiences
appropriate to supporting their child’s early development. Our evaluations indicate we are assisting in
creating positive, strong, resourceful families within these supportive communities. Our families tell us
their attendance at the playgroups have assisted in reducing social isolation for many parents (we have
specifically identified this issue for parents with children with a disability) and improved family wellness by
providing child development information, weekly access to a specialist and by actively developing a local
community network. The families of children with disabilities have commented on how well-accepted and
welcome they are. For many this has been the first time they have been able to participate in a
community activity without feeling ostracised or different. In 2007, our ‘Papa Bear’, a playgroup model for
dads with children with a disability was awarded a Department of Human Services Victoria early years
award — acknowledging improvements in parents' capacity, confidence and enjoyment of family life . We
will discuss how we have developed our supported playgroup programs, the family feedback, outcomes
and how by ‘being there’ to support families at risk, through concerns as they arise, can prevent family
breakdown and poor parent—child engagement.



'You know I'm sick and tired of people assuming I'm good at basketball just because I'm African—
American (slam dunks the ball)'. Carl, The Simpsons. The challenge of using popular culture to
explore racism and prejudice with school-aged children

Callan Slater

Children living in Australia today are members of a ‘Western' or 'developed’ society, which is heavily
influenced by media and popular culture. As exposure of children to electronic media continues to
increase, so to does the capacity of popular culture to influence children’s values, perceptions and
identity. While on the surface many of the ideals and concepts explored through popular culture can seem
disrespectful and inappropriate, a challenge exists for educators to support children to understand these
complex concepts and to turn the ideas promoted by popular culture into valuable learning tools. Many
themes and issues explored through popular culture can be used to challenge children’s thinking and
understanding of cultural diversity, stereotypes and racism. They can also be used to stimulate
discussions about empathy and respect, promoting ideals such as global citizenship and social justice.
This informative, interactive and practical workshop will provide participants with the opportunity to
explore how to incorporate popular culture and popular icons in programs such as ‘The Simpsons’,
‘Hairspray the movie’ and ‘Happy feet’ in a meaningful and positive way into OSH programs. Particular
emphasis will be placed on extending children’s interests and encouraging them to recognise and
challenge stereotypes and racism within their communities.



What has cortisol got to do with the early childhood educator: Building resilience through

effective leadership and management
Carol Lymbery, Associate Professor Margaret Sims and Colin Slattery

This presentation will further expand on the factors which contribute to stressful work environments for
childcare workers. Stressed workers are not able to deliver quality services. We need to focus on
improving the conditions under which early childhood professionals work in order to create sustainable
workplaces and continuity of care for children. We need to address the need for change at multiple levels.
We need to develop the skills to advocate for improved resources. We also need to improve our own
skills in order to lead and inspire others to deliver quality services. Drawing on contemporary
understandings of leadership and management, the presenters will put forward options to support the
creation of a sustainable workplaces through the engagement of a range of effective management and
leadership practices. They will present current research and practice theory relating to:

A effective leadership skills

establishing a mentoring and coaching culture within the workplace

transformative leadership and emotional intelligence

systemic structural elements which contribute to stressful work environments

the development of structures which can sustain staff.

> > > >



Creating positive peer relationships: Teaching for social competency
Dr June Slee

Although early childhood professionals have an essential role in creating positive peer relationships
among the children they teach, this role is often overlooked. Harmonious peer relationships provide the
basis for developing social and emotional wellbeing and augmenting the learning process. Early
childhood learning environments should reflect a society which values interdependency and cooperation,
and in which children can experience cooperative group activities that introduce and guide the
development of social skills. These interactions develop social competencies in children which in turn,
serve as lifelong social tools. Strategies to help educators build, maintain and monitor positive peer
relationships are outlined with a case study illustrating the process of teaching for social competency.



Inspirational leadership and resonance of voices across all levels
Elizabeth Stamopoulos and Tricia Doyle

Managing change and advocating for children’s rights is reliant on strong leadership. This presentation
examines, from an academic and personal perspective, the leadership and advocacy role of one early
childhood teacher who is a mother of two boys with disabilities. It presents a realistic understanding of the
tensions, dilemmas and constraints that impact on children with disabilities and their families and
highlights a need for authentic leadership, capacity building and resonance of voices across all levels.
Data is drawn from a biography and case study that draw attention to the complexities of inclusion. The
findings trace the conceptual and behavioural position one individual adopts in an effort to construct
different modes of accommodation that will provide her two boys with equity and success. The
importance of leadership, inspiration and empowerment in guiding, mentoring and engaging others to
believe in children’s rights is perceived as critical in overcoming fears and biases existing in society.
Through transformational leadership, a strong sense of vision and understanding of the power of positive
influence, she acts as a catalyst for change.



Building waterfalls: The 'Cascades of Learning' project
Danielle Stiff

In 2006, C&K published Australia’s first collaborative birth—school-age curriculum entitled Building
waterfalls 7 a living and learning curriculum framework. Building waterfalls acknowledges that adults and
children share responsibility for the learning process through interaction, negotiation and collaboration.
C&K have found that attempting to slot Building waterfalls into an existing knowledge base or framework
is problematic. It requires openness to new ways of doing and thinking, and a willingness to step into
unknown spaces. There is a crucial belief that all participants — child and adult alike — have a
responsibility to embody the capabilities, dispositions, values and qualities of character captured in the 16
Shared Understandings of Building waterfalls — all of which start with the capable and competent learner.
The Cascades of Learning project is the approach C&K are using to actively explore new opportunities for
learning and to challenge existing practices to support the implementation of Building waterfalls. Rather
than dictating how the curriculum is used, Cascades of Learning embodies the Building waterfalls belief
that we are all competent and capable enquirers, thinkers, researchers, communicators and decision
makers; and active participants in building knowledge. The project has embraced a shift of culture to view
all participants, from management through to teaching teams, children and families as active negotiators
and participants in their own living and learning environments. This presentation will outline the
milestones of the project and how it is being implemented and the benefits that have been achieved so
far. It will also give some real examples of Cascades of Learning in action.



Childhood places
Affrica Taylor

‘The affect of childhood places.” Against the backdrop of global warming and fears for the future, few
would dispute that environmental education is an essential component of the early childhood curriculum.
Through this curriculum, young children learn to appreciate the fragility of the natural environment and
what they can do to help take care of it. While the emphasis in environmental education tends to focus on
the impact that humans have on the environment, not a lot of attention is given to the ways in which the
natural world impacts upon us. In my cross-disciplinary research into childhood geographies, | am looking
at the relationship between children, culture and the natural environment. Within this relationship, | am
particularly interested in the ways that significant places affect children. | am exploring how these
affective relationships with significant places are connected to children’s emerging cultural identities.
Furthermore, | am curious about the ways in which cultural, emotional and sensory-based relations with
place might also be used to facilitate a sense of environmental responsibility in young children.
Participants in this workshop will be asked to recall and discuss the natural places that were significant in
their own childhoods and the ways that these places have shaped both their identities and their
relationship to the environment. The workshop will conclude with a discussion about the pedagogical
implications of children’s relations with place.



Children, sexuality and popular culture.
Affrica Taylor

In this discussion paper, | will review public debates in Australia over the controversial relationship
between children, sexuality and popular culture. In particular, | will examine the claim that the
inappropriate sexualisation of young children through advertising and within children’s popular culture is a
threat to childhood innocence. In 2007, several high profile public media forums were conducted around
these controversies, including: 'Bratz, bras and tweens' (SBS Insight); 'Sex sells — but at what cost to our
kids?' (ABC, Difference of Opinion); and 'Kids, sex, and advertising' (Radio National Lifematters). Drawing
upon contesting commentaries within these forums, | will outline the commonly held and very polarised
positions that are expressed about the social and emotional wellbeing of young children in relation to
sexuality and popular culture. | will then revisit what Walkerdine (1997; 2001) has referred to as the
ubiquitous nature of adults' desire for childhood innocence, and offer another perspective upon this
debate. From this perspective, | will argue the need for early childhood researchers and practitioners to
interrogate their own investments in childhood innocence in order to begin to sort through the conundrum
of opinions and emotions that cohere around these debates.

References:

Walkerdine, V. (1997). Daddy 6s gi r | : Young dondoh: Maceitiad, Cantbpdgel MAT
Harvard University Press.

Walkerdine, V. (2001). ‘Safety and danger: Childhood, sexuality, and space at the end of the millenium’ in
K. Hultgvist and G. Dahlberg (eds.) Governing the child in the new millennium. New York and London:
RoutledgeFalmer, pp.15-34.

cul tur



Queer theory and early childhood
Affrica Taylor, Mindy Blaise, Will Letts, Kerry Robinson and Cristyn Davies

Members of this panel are all educational researchers who are active in the field of children’s gender and
sexuality. They have been at the forefront of bringing queer theory into early childhood (Blaise, 2006;
Robinson, 2005; Taylor & Richardson, 2005; Letts, 2006; Robinson & Davies, 2007: Taylor & Blaise,
2007; Taylor 2008). Drawing upon their own work at this cutting edge of theory and practice, panel
members will discuss the ways in which queer theory offers new ways of thinking about and approaching
a range of issues central to early childhood. In reference to the early works of Judith Butler (1990; 1993),
preliminary discussions will address the question ‘What is queer theory?’, clarify some of its key concepts;
and then discuss some of the main areas within early childhood that can be elucidated by queer theory.
For example, panel members will discuss how they have used queer theory: to deepen an understanding
of how young children practise and ‘perform’ boy-ness and girl-ness; to link children’s gender identities
and relationships to society’s sexuality norms; to challenge taken-for-granted understandings of childhood
innocence; to broaden concepts of the family and its function; to explore children’s transformative
dramatic play; to deconstruct traditional children’s texts; and even to analyse the architecture of early
childhood centres. The session will include opportunities for audience and panel members to exchange
ideas relating queer theory to practice and conclude by floating some of the pedagogical implications of
gueer theory for early childhood practitioners.
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Child Care Quality Assurance —working towards quality experiences and positive outcomes for
children
Denise Taylor

The National Childcare Accreditation Council (NCAC) has been developing and administering Child Care
Quality Assurance (CCQA) systems since1994. Since this time, a great deal has been learnt about
administering a quality improvement and accreditation system and much has been achieved in relation to
quality improvement in children’s services in Australia. NCAC works continuously to develop and improve
the CCQA systems to ensure a reliable Quality Assurance process and to enhance the validity of
Accreditation Decisions for all services. NCAC consistently seeks ways to improve the CCQA systems to
better support children’s services around Australia in providing quality care and to support the provision of
excellence for children and staff. This presentation will provide a comprehensive update on current
developments in the CCQA systems for childcare services. It will also provide an overview of the
achievements of childcare services participating in the Australian CCQA systems, and information about
current NCAC resources and initiatives to support childcare professionals.



Cutting through the chaos: Peace in early childhood settings — strategies, meditation and
mindfulness
Patrice Thomas and Alice Brown

Peace and early childhood are usually not two words you associate with each other. Sure it's wonderful to
learn and play in a busy and often noisy environment, but wouldn't it be great to switch on some PEACE
every now and then ... or just stop and take a slow breath? Many early educators are keen to incorporate
strategies for peace into their daily program but are unsure where to start. The chaotic pace of our rapidly
changing world and that of our children is becoming increasingly stressful. Yet, it is possible to exert a
degree of control and be able to not only respond but also develop a range of skills to support us and the
children we work with to sllllillow down. Increasingly, a critical aspect of supporting a child’s
social/lemotional wellbeing is providing safe environments where there are opportunities for children to be
at peace and learn techniques to help them still their minds and their bodies. In providing children with a
range of these techniques, hopefully they will be better prepared to deal with life’'s challenges with more
optimism and resiliency (Dent, 2003) and build supportive and responsive relationships. This session
offers coaching for participants from two recognised experts in the field of relaxation, movement, peace
and spiritual learning for young children. A range of fun and practical strategies for integrating
opportunities for calm and peace into our programs will be explored in this session. A range of meditation
scripts, breathing exercises and relaxation techniques to support both the child and educator will be
shared. Participants will be supported in creating their own simple and innovative visualisation/meditation
scripts and ideas for implementing these in their current planning. This is an enjoyable, creative and
uplifting workshop that provides stimulating and artistic resources and strategies to engage participants
and inspire them to make peace a priority in their settings every day.



Opening the gate ... children as civic participants
Nicole Tytherleigh

Fundamental to social and emotional wellbeing is the feeling of connectedness and belonging. This
concept for children extends beyond the family home and school playground, to encompass the local
community. Regularly getting out and about in the community is intrinsic to the curriculum at SDN
Riverwood Child and Family Learning Centre. The idea of challenging traditional regulatory boundaries
and safety constraints to ensure children are regularly accessing their local community often seems
overwhelming. This workshop will highlight the possibilities for community excursions, sharing the stories
of a group of educators who work passionately to facilitate opportunities to engage with the community,
eagerly reporting back to families the benefits of these outings, as well as the skills and knowledge
shared by their children. The extensive information and knowledge children hold of their local area is
applied to everyday experiences in the centre, as children draw up shopping lists, create photographic
essays, map their local environment and recreate their understandings of community. Going beyond the
four walls of the early childhood classroom invites community members to appreciate the capacity and
competence of young children. Reciprocal relationships are developed and maintained as children access
local shops and services, skillfully establishing themselves as valid stakeholders in their local community
and empowering their own sense of self and identity.



The 'Catch 22' of playgrounds
Prue Walsh

Practitioners are in a 'Catch 22" as far as playground planning is concerned: they need information to turn
theory into practice; but there is little guidance available. Education streams for practitioners rarely go
past generalisations such as: provide a stimulating, experience-rich setting. When they seek information
from departmental or local government sources they are informed of ‘'minimum standards', such as the
area required by regulation, or perhaps OH&S guidance such as disability ramp slopes, or softfall criteria.
None of this helps teaching practice. Playgrounds need to be assessed in terms of the interdependence
of the social, physical, emotional and cognitive development stages of the users. As the 2007 UNESCO
Policy Brief points out: 'There is a temptation to turn early childhood services into junior schools ... but
research shows that [there is a need for] support [for] the holistic development of young children.' Support
cannot be delivered by a tokenistic playground which, for early childhood settings, is a vital outside
learning environment. This session looks at the quality of the current information sources, how they might
be improved and how to put in place exciting, vibrant playgrounds. Participants will be asked to work
through some specific site plans with existing problems.

Factors to be considered could involve:

safety with challenge

the role of loose parts

how to provide quiet, active and free-running subareas and how to do it all within budget constraints
variety, diversity and number of play options available

play needs of different age and skill levels.
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Good playgrounds start with good site planning and understanding how a supervised playground differs
from a public park.



Capture the moment: Digital photography in early childhood
Kim Walters

Kim Walters, an early childhood educator with over 20 years experience, now travels throughout Australia
and New Zealand inspiring and enthusing early childhood educators to maximise the benefits of digital
camera usage in their setting. In 2006 Kim authored the ECA Research in Practice Series book Capture
the moment: Using digital photography in early childhood settings. Kim’s presentation will elaborate on
the usage and benefits of the DIY resources created with digital images and other multimedia tools which
are showcased on her website www.digitalpreschool.com.au

Creating resources which are engaging and motivating leads to maximised learning. Resources such as
games, puzzles, figurines, story books, posters and room resources to encourage independence and to
guide behaviour, along with printed portfolios, wall documentation and digital portfolios, can be created by
educators with limited knowledge and experience using the Kim’s book and CD packages. See the
potential of digital portfolios (viewed on the computer) to produce interactive communication systems
which become a dynamic record of the individual and group learning journeys throughout the year.
Parents can add to the documentation which is linked to the journey presentations or add an audio
message to their children. Documented thinking via images, audio and video give children a voice while
bridging communication difficulties experienced by parents who have English as a second language or
experience difficulty comprehending written documentation.


http://www.digitalpreschool.com.au/

Leaping into | eadership .. taking up the challenge
Rebecca Watson

The leap from educator to leader is exciting, confronting and fraught with challenges, but one that is
hugely rewarding. SDN Children’s Services embarked on a journey that places the symbiotic role of
educator and leader at the forefront of their practice. Recognising the competing constraints of leading an
educative team and delivering a quality early childhood program, SDN has developed and resourced a
model that affords our early childhood leaders significant opportunities for critical reflection, learning,
dialogue, debate and professional networking. The relationships between novice and expert educative
leaders has ignited a genuine sense of colleagiality, shared learning and interest in their own professional
growth. Drawing from a range of contemporary early childhood perspectives, this presentation will share
learnings from the participants’ journey and, in particular, how new appreciations have developed for their
educative capacities as crucial to their success as inspiring visionary leaders of early childhood settings.



Hearing babidoxswelisten? ces
Anna Whitty and Rebecca Watson

The presentation will challenge the dominant discourse of the ‘capabilities and competencies’ of babies in
western communities, and the subsequent implications for curriculum and, crucially, relationships in early
childhood settings in Australia. We will critically reflect on the implications for planning and the provisions
made for babies in group settings. Our perspective and philosophy draws from and is informed by our
critical reflections on contemporary early childhood perspectives, and in particular from the provocations
from the school in Reggio Emilia, Italy and the perspectives from the RIE Institute in Los Angeles. Valuing
and believing that infants and toddlers are competent and capable human beings, we will reflect on the
possibilities for pedagogy and practice within early childhood settings.

A

Image of a child — What are our images of babies? We will explore the common and dominant
perceptions of infants and toddlers, and how these assumptions may be disrespectful and socially
and ethically unjust.

Representation — How are infants and toddlers represented within early childhood settings? Are
infants and toddlers empowered to self-regulate and make decisions at all times. We will critique
dominant routines, schedules and expectations of infants and toddlers while considering and
advocating for the possibilities for change — a change in which infants and toddlers are empowered to
self-regulate and explore themselves and others within respectful and sensitive environments.
Relationships — Are we providing babies with opportunities to connect to themselves and their
families throughout the day? We will reflect on authentic and meaningful relationships with infants and
toddlers in group settings.

Environments — We will reflect on the possibilities for creating respectful, sensitive, inviting and
beautiful environments for empowered infants and toddlers to explore, create memories and search
for meaning within.



Growing skills for sustainable living
Kaarin Wilkinson and Danielle Sparnon

In early 2007, parents and staff, during discussions about centre programs and goals for the coming year,
expressed a strong desire to further enhance children’s learning in the outdoors. These discussions were
also influenced by the growing problem of climate change. As discussions continued, they shifted to
explore ways that we could adopt more sustainable practices across the centre. We gathered the
enthusiasm of a group of parents and staff into a special working group. The establishment of the
Sustainable Futures for Children Committee in April 2007 has seen the development of a bold strategic
plan to improve sustainable practices across all areas, including a strong commitment to education in, for
and about the environment for all our children, from babies to preschoolers. From recycling, to the ‘green’
noticeboard, to environmentally friendly cleaning products, to our sustainable futures fund, we are
embracing changes, new ideas and different ways of doing things to become a sustainable childcare
centre. We have now received a federal government Community Water Grant to implement water-saving
strategies. We have all been learning together and continue to work towards more sustainable practices
in both big and small ways. Sustainability is an issue that we all need to reflect on and consider: What
does sustainability mean for you and/or your organisation? What are your current understandings? What
changes can you make to your daily practices to support young children of all ages to develop positive
connections to the natural world? How can you use a rubric to look at where you are now and plan where
you want to go?



Really ready social skills groups
Gillian Williams, Dale Sosbey and Sue Hale

Small social skills groups have been offered to kindergarten children for many years with the intent of
increasing and developing their skills in the year before they go to school. Social skills include entry, basic
interaction, cooperation, friendship and conflict resolution. Connections Preschool Field Officers have
been providing small targeted groups for children and their parents for many years.

The aim of the groups is to assist children to become aware of social skills and to teach them ways of
interacting successfully with their peers and adults. A variety of teaching techniques are used to teach
and reinforce these skills, such as modelling, instructing, scaffolding and prompting. A point of difference
between Connections 'Social Skills' groups and others is that parent education groups are run
concurrently with the children's group. The parent group takes the form of informal discussions and
sharing of information. Topics include guiding behaviour, child development and parenting skills.
Parents and teachers report that children who attend these groups make progress in social skills,
evidenced by increased positive interactions with peers and adults in the kindergarten and at home.
Parents report increased confidence in their own parenting abilities.

A description of the content and teaching techniques of the groups for both parents and children will be
presented, with videoclips of the program.

The efficacy of running children's groups without concurrent parent groups will be questioned.



Planning for cluster management of early childhood services
Joy Williams and Barbara Fisher

This project of UnitingCare Victoria (UCV&T) and Tasmania provides oversight, leadership and support to
community services of the Uniting Church in these two states. It is a major provider of community-based
early childhood services. The project is an example of a multi-level inquiry into an existing management
model for early childhood services in UnitingCare. The aim was to evaluate the experience of the six
cluster management agencies, the kindergartens, childcare facilities and associated congregations in the
implementation of the cluster management model. The scope of the project included the management of
the clusters and the role of the central office. A steering group comprising agency representatives, project
manager, UCV&T early childhood services consultant, manager who had conducted an earlier
exploratory study, and a consultant for this project, was established. The project sought to achieve
greater clarity for agencies involved in cluster management about their role within early childhood
services and consistency across the network of UnitingCare early childhood services. The development
of plans, policies and guidelines across the network of clusters under UnitingCare Victoria and Tasmania
were considered very important to support agencies involved in cluster management. The presentation
will look at what worked well, the pressure points, improvements that could be introduced, and a revised
model which would better support the implementation of this initiative. While this project is looking
specifically at UCV&T services, the valuable learnings from this could be applied to any community-based
early childhood services.



Taking a place at the leadership table
Christine Woodrow and Sandra Cheeseman

This seminar presentation is about a leadership development project involving a group of early childhood
professionals. Emerging from a number of professional dialogues about the need and importance of
strong leadership, in and for the field, the Lady Gowrie Child Centre, Sydney bravely sponsored a project
trial. The project was designed to unsettle some of the traditional images of leaders as ‘lone visionaries’
and ‘dauntless women’ that research evidence shows to be unproductive for the field and contribute to
redefining leadership as a networked, action-oriented and collaborative endeavour of central importance
to building leadership capacity in early childhood. The presentation includes an outline of the approach
taken, discussion of some key resources from the field of practitioner enquiry and an exploration of how
and why such approaches are significant for the field at this time. The research and project themes that
emerged for the participating early childhood leaders will be discussed, and an outline of some of the
participant projects will be shared. The seminar aims to engage participants in a lively discussion about
what counts and what is at stake in early childhood leadership.



First footprints: The sustainable early childhood
Tracy Young

This action research project aims to articulate the vision of working in partnership with CERES,
Community Environment Park and Swinburne University of Technology, Child and Family Studies to
develop a program for an environmental sustainability six-star rating for early childhood services. This is
being adapted from the Victorian Sustainable Schools framework, incorporating the management of
waste, water, energy, biodiversity and customised for early childhood services. The topic of climate
change is taking on an increasing importance so it is timely that this vision is realised, with the education
and care of young children, where the laying of foundations for environmentally responsible living could
be seen as an essential component of an early childhood curriculum. This workshop will explore the
planning, development and progress of this two-year pilot project that commenced in 2007 and is being
trialed in four children’s services. Several insights and practical examples will be relevant to anyone
working in the early childhood profession. 'There can be few more pressing and critical goals for the
future of humankind than to ensure steady improvement in the quality of life for this and future
generations, in a way that respects our common heritage — the planet we live on. As people we seek
positive change for ourselves, our children, and grandchildren; we must do it in ways that respect the right
of all to do so. To do this we must learn constantly — about ourselves, our potential, our limitations, our
relationships, our society, our environment, our world. Education for sustainable development is a life
wide and lifelong endeavor which challenges individuals, institutions, and societies to view tomorrow as a
day that belongs to all of us, or it will not belong to anyone.' UNESCO (2005). UN Decade of Education
for Sustainable Development 2005—-2014: Draft International Implementation Scheme.



