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Did you think of  

Å behaviours? 

ÅBroad life goals? 

ÅA set of standards you apply to yourself or others? 

ÅThings that motivate your behaviour? 

 

 



Outline 

Å Defining values 

Å Values theory & education 

Å Values measurement instruments & findings 

Å Our Animated Best Worst Survey for Children(ABWS-C) 

Å Methodology & Results 

Å  What does this mean in a classroom 

 



Personal values are: 
ÅGuiding principles or broad life goals 

Beliefs about the desirable (what should be) 

Motivate choice of behaviour (what we do) 

Used as standards to evaluate (who and what we like) 

Justify past behaviour (why we do it) 

Direct attention and perception (what we notice) 

transcend specific actions and situations 

Freedom, equality, 
tradition, security, 

pleasure, obedience,... 



Schwartz 1992 values theory 
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Education research 
Child Development theory:  

ÅSocio-cultural theory (Vygotsky, 1978) which suggests children develop 
their skills and thinking at a young age through óScaffoldingô (Wood, 
Bruner & Ross, 1976) in the Zone of Proximal development (ZPD) 
(Vygotsky, 1978) rather than relying only on óage and stageô 
development theory (e.g. Piaget & Inhelder, 1969; Harter, 2000)  

 

ÅA number of Situational factors e.g. Studies that show children as young as 3 ½ years 
can give accurate self reports (Eder, 1990) 



Previous measurement instruments used in Childrenôs 
values research: 

 
× Modified versions of the Portrait Values Questionnaire (PVQ) 

(Schwartz et al., 2001): 

 

× PVQ21 (Bilsky, et al.,  2001), PVQ29 (Bubeck and Bilsky, 2004), 
PVQ40 (Schwartz et al, 2011; Cieciuch, 2012), child focused 
rewording (Döring, 2010). 

 

× PBVS-C (Döring, et al., 2010) 



Only one values instrument designed for  
children 

 

PBVS-C picture cues (DÖring, Blauensteiner, Aryus, Drogekamp, & Bilsky, 2010) 



Findings from the literature 

Age differences: 

Å 10-12 yr olds similar structure to 15-17 yr olds (PVQ: Bubeck & 
Bilsky, 2004) 

Å 6-9, 10-11 and 12-14 progressively differentiate with increasing 
age (PBVS-C: Harasimczuk, et al, 2011) 

Gender differences: 

Å Girls scoring higher on benevolence and boys on power and 
achievement values (PVQ: Knafo & Spinath, 2011). 

 



Animated B-W Instrument design 
Å Refined values (Schwartz et al, 2012; Lee et al, 2013) 

Å Best-worst task (e.g., Lee et al, 2008) 

21 subsets of 5 values 

Each value appears 5 times 

Each pair of values appears once 

 

 

Å Children pretend they are ñAlexò and choose which  

animation is ñmost like youò and ñleast like youò  



Watch each set of 
animations & 

choose animation 
* Most like you 
* Least like you 



Examples of animations 
Benevolence caring Conformity rules Power dominance 

Hedonism Universalism nature Achievement 



Sample description: 

Children 5-12 years 

Schools 

Å1 Catholic, city 

Å1 Independent, city 

Å2 Catholic, remote 

Å1 Public, regional 

 

 

age Male Female # 

5 63% 37% 30 

6 46% 54% 39 

7 61% 39% 38 

8 46% 54% 41 

9 48% 52% 52 

10 41% 59% 54 

11 31% 69% 45 

12 43% 57% 30 

Total 47% 53% 329 

 
 
 

 
 
 



Consistency of choices by age 
 Most Important Choices      Least Important Choices 

Age in years Age in years 



 
 
 

 
 
 

Proxscal  (stress 1 <.17) 

Self-
Transcendenc
e 

Conservation 

Self-Enhancement 

Openness to Change 



Average values for children 

 



Values by gender 



Age differences... 



Significant age x gender interaction 



Predictive validity: Impact of values on 
teacher rating of creativity 

 

Beta coeff 

Creativity 

Art teacher 

Creativity  

Class teacher 

Age .35*** -.02 

Female .30*** .29** 

Self-direction .31*** .14 

Stimulation -.03 -.02 

Rating teacher similarity .02 .24* 

R2 .25 .15 



Back to theory (Schwartz 1992) 
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Whole group sessions  
Children motivated by 

ÅConservation values: 
Conformity/Tradition, Security  

Å Will usually thrive in this environment as 
clear rules are often present; love 
games with rules 

 

ÅOpenness to Change 
values: Self direction, Stimulation 

Å If interest/motivation/engagement is 
high these children will attend 

 

 

Å Structure around what the task is and what 
is expected OR 

Å Established rules to be followed  

May be disruptive if rules are unclear 

Å High interest and engagement in the tasks 
given OR 

Å Opportunities to give input 

Å Choices or sense of agency in how the 
task is done or presented 

May be disruptive if bored or uninterested 

Need for: 



Whole group sessions 
Children motivated by 

ÅSelf-Transcendence values: 
Universalism, Benevolence 

Å Caring for the needs and rights of others in 
the classroom; want to care for class pets 

 

Å Self enhancement values: 
Achievement; Power 

Å Often show signs of competitiveness; 
wanting to be the best 

 

Need for: 
Å Equality in the task presented  

(differentiation)  

Å Equal opportunity 

If they perceive injustice - ódobbingô can 
result 

Å Opportunities to ñshineô 

Å Competition 

May show frustration (and/or become 
disruptive) if unable do the task given 



Co-operative learning 
Children motivated by 

ÅConservation values: 
Conformity/Tradition, Security  

 

ÅOpenness to Change 
values: Self direction, 

Stimulation 

 

 

Need for: 
Å Clear directions  

Å A structure around what the task including 
what outcome is expected   

May struggle with differing opinions to their own 

 

Å Self direction (often limited in this scenario)  

Å Choice in how the task is done or presented 

Å A sense of Agency (able to make decision 
about their own learning) 

May struggle as they like to lead (need 
ñFollowersò) 

May struggle if no choices are given 

 

 



Cooperative learning 

Children motivated by 

ÅSelf-Transcendence values: 
Universalism, Benevolence 

 

ÅSelf-Enhancement values: 
Achievement; Power 

 

 

Need for: 

Å Equal opportunity  

Likely to be very happy in this situation 

 

Å Opportunity to be the best 

Å Leadership  

May struggle if not the leader 

May be seen as óbossyô or inflexible 



Playground 
Children motivated by 

ÅConservation values: 
Conformity/Tradition, Security  

 

ÅOpenness to Change 
values: Self direction, Stimulation 

 

 

Need for: 
Å Rules and structure 

Will struggle if others do not follow the rules of the 
game 

May be seen as óbossyô 

 

Å Leadership 

Å Opportunity to make up the rules and invent 
new games 

Å Risk taking 

Will struggle with others who are not flexible with 
rules 

May be seen as óbossyô 

 


