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Supporting transition to school
for Aboriginal and Torres
Strait Islander children
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Acknowledgement to Country

| wish to acknowledge the
traditional owners of the land on
which we meet today the
Wurundjeri people of the Kulin
Nation and pay my respects to
their Elders past, present and
future.



| iterature review

Document: Supporting Transition to School
for Aboriginal and Torres Strait Islander
Children: What it means and what works?

Scan of current literature to examine;

A the meaning of quality transition to
school for Aboriginal and Torres Strait
Islander children;

A examples of good practice in this area;
and

A the views of Aboriginal and Torres
Strait Islander families around the
process.

S.N.A.1.C.C.
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L1 terature revi

Ready schools:

A School and family relationships

A Welcoming and inclusive school
environment

A Aboriginal and Torres Strait Islander
staff and presence

A Role of Teachers

A Cultural competence

A High expectations; and

A Valuing Aboriginal and Torres Strait
Islander knowledge and ways of

learning

S.N.A.1.C.C.



L1 terature revi

Ready communities:

A Community environment impacts on
children® transition

A Elements:

A A safe, supportive and nurturing
environment;

A Access to community-based health,
early intervention and family support
services;

A Community leadership i incl
ownership of early childhood
programs

S.N.A.1.C.C.



L1 terature revi

Ready families:

A Vital to support their children& transition and
enable children to develop positive attitude
around school

A Indigenous families however experience a
number of barriers in engaging with schools

A Supports:
A Focus on positive relationships with ECEC
and school staff

A Cultural competence of schools

A Actively supporting engagement of
Indigenous families in schools

S.N.A.1.C.C.



L1 terature revi

Ready services

A Role in preparing children
educationally, socially and
emotionally

A Align programs with school

A Develop relationships with school
staff, share information on
curriculum, children® progress, etc

S.N.A.1.C.C.



L1 terature revi

Ready children:

A Finelgross motor

A Social/lemotional

A Health; and

A Cognitive and intellectual

S.N.A.1.C.C.



L1 terature revi

Gaps

A What constitutes ready families, services
and communities, and how these groups
can be supported to help children
transition to school.

A Whether the current models of transition
accord with cultural understandings of,
and needs from, the transition to school.

A Aboriginal and Torres Strait Islander
people® understandings of what Ggchool
readinessoencompasses.

S.N.A.1.C.C.



L1 terature revi

Gaps cont e.

A How children® readiness can be better
understood as a broad holistic construct.

A Risk and protective factors for Aboriginal
and Torres Strait Islander children.

A Appropriate methods to assess Aboriginal
and Torres Strait Islander children®
readiness for school.

S.N.A.1.C.C.



Good practice guide

» Series of consultations with 11 early
childhood services, family support
services and schools

» Aim: to investigate the practical
implications and applications of the
findings from the literature review

» Report: The Journey to @ig
Schoold supporting Aboriginal and
Torres Strait Islander children
transition to primary school

S.N.A.1.C.C.
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Good practice gu

1. Holistic, child-centred approach

Two key program enablers identified
across the consultations:

A Comprehensive and intentional
se:jwce/program philosophies;
an

A Flexible approaches



Good practice gu

2. Competent, supported and
committed program staff

Three key program enablers and
elements identified across the
consultations:

A Importance of Aboriginal and Torres
Strait Islander local staff;

A Positive staff attitudes and
engagement i a @an dooattitude

A Strong leadership

S.N.A.1.C.C.



Good practice gu

3. Focus on child development:

Four program elements integral to high
quality transition programs:

A Culturally appropriate school
readiness assessments

A Focus on social/lemotional
readiness, literacy and numeracy

A Support for Aboriginal and Torres
Strait Islander children with
additional needs

A Health and hygiene

S.N.A.1.C.C.



Good practice g

4. Targeted approach to building
familiarity and relationships with
school:

Five program elements:

»  Familiarity with school routines and
environment

» Relationship between Early
Childhood Eductor® and School staff
I Including respect for each other as
professionals

1 School visits
4 Transition books
» Ongoing support

S.N.A.1.C.C.



Good practice g

5. Family engagement and
Involvement

Three program elements:

» Talloring support to suit each
family

» Enabling families to feel
comfortable at school

» Information-sharing
- Child/parent support programs

S.N.A.1.C.C.



Good practice g

Gaps:
A ack of funding for transition
programs

A ack of cultural competence T
iIncluding lack of understanding as to
why Aboriginal and Torres Strait
Islander children need a specific
transition program

S.N.A.1.C.C.



Good practice g

Gaps continued:

A ack of understanding of what
constitutes ready communities

A ack of understanding of what
constitutes ready schools

S.N.A.1.C.C.



Capacity Assessment Survey Report

Introduction:

In order to identify the existing capacity
and capacity gaps of educators and
school staff we conducted a series of
surveys.

ff & SNAICC surveyed:

...................... A 96 schools across every State and
. Territory except NT (50% urban, 40%
rural, 10% remote)

A 100 every years service across every
State and Territory

A 5 higher education institutions
A 20 families

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Survey questions addressed key domains
for good practice identified through the
SNAICC literature review, particularly
school, family, community, child and
early childhood service readiness.

It also looked strongly at cross-cutting
domains of relationships and cultural
competency necessary to support
transitions.

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Key findings:
The most significant findings correlated
with three core elements of good

practice identified through the SNAICC
research process.

These were:

1. Cultural competency of educators and
school staff;

2. Quality of relationships and
engagement between families and
service providers; and

3. Partnerships between schools and
early years services.

S.N.A.1.C.C.
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Capacity Assessment Survey Report

cont.

Cultural competency:

A Families identified an understanding of
and value for their Aboriginal and

Torres Strait

slander culture as very

Important to making them feel

welcome anc
the transition

respected throughout
process;

A School respondents rarely identified
cultural factors and Aboriginal and
Torres Strait Islander community
relationships as important to
supporting successful transition.



Capacity Assessment Survey Report
cont.

Cultural competency continued:

A Early years educators indicated
significantly greater awareness of the
iImportance of cultural competency to
transition support, with related
responses amongst the highest
ranking.

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Relationships with families:

A Relationships with families was the
most commonly identified factor by
both school staff and early years
educators as supporting strong
transition.

A Respect for families was an aspect of
the relationship highlighted as
Important by schools.

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Relationships with families
continued:

A However: almost 60% of both school
staff and early years educators
iIndicated the need for further supports
and professional development to assist
them in building strong relationships
with families

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Relationships with families
continued:

A Reflecting this, 50% of families when
asked If their perspective was valued
AN and sought by the school during
f“ | transition, replied &lightlyoor aot at allo
{ & A Positively though, 65% of families felt
...................... overall that they were valued and
" supported in the process.

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Partnerships between schools and
early years services:

A Of great concern, schools very rarely
identified partnerships with early years
educators as important to support the
transition.

A This was evident in the response of
early years educators who, whilst they
ranked partnerships as |mportant
identified that they rarely engage In
partnerships with schools.

S.N.A.1.C.C.



Capacity Assessment Survey Report
cont.

Partnerships between schools and
early years services continued:

A 72% of early childhood respondents
and 39% of school respondents
identified little or no understanding of
the other® curriculum, a likely outcome
of the lack of partnerships between the

two.

S.N.A.1.C.C.



Capacity Assessment Survey Report cont.

Analysis and recommendations for
training development:

/j # A The findings highlighted the serious
xp lack of cultural competence of school
£ e staff in particular.

il A Findings also indicated a lack of skills
and knowledge required to build
positive relationships with Aboriginal
and Torres Strait Islander people to
work together to support their children
through the transition.

S.N.A.1.C.C.



Avallable now:
The Journey to@Big
Schoob

S.N.A.1.C.C.



Coming soon:
The Journey to@Big

Schoob
training package
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The

training manual

Aims to provide and create a safe
and welcoming space for
community to:

A Explore anc
they can su

reflect on the best ways
oport Aboriginal and Torres

Strait Islanc

er children and families In

their journey from early childhood to

school



The training manual

Al mMS conti nuedeéeée.

A Strengthen their understanding and
develop practices that enable them to
connect with Aboriginal and Torres
Strait Islander children and families in
their transition to school

S.N.A.1.C.C.



The training manual

Al ms continuedee.

A Spend time developing and nurturing
relationships between early years
services and schools, and also
between families, early years services
and schools

A Foster leadership and ownership of
successful transition practices within
the community.

S.N.A.1.C.C.



Thanks for listening and
now | will hand over to
Janet and Jedda.

S.N.A.1.C.C.






Bubup Wilam for Early Learning Aboriginal
Child and Family Centre Inc.

Provides a thriving Aboriginal, family based early learning centre that
creates strong foundations for lifelong learning, wellbeing and identity.
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© Bubup Wilam for Early Learning
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We acknowledge the
Wurundjeri people as the first
owners of the land on which
we live and learn at Bubup
Wilam

And we pay our respects to
our elders (Mums and Dads,

Nans and Pops, Uncles and  Shelley and Tekia acknowledging

Aunties) Country at Bubup Wilam NAIDOC
Week celebration

© Bubup Wilam for Early Learning



Bubup Wilam for Early Learning In

Aboriginal Board

STAFFING

Aboriginal Centre Director

Pedagogical Leader

5 Bachelor qualified teachers. Two are Aboriginal teachers

6 Diploma qualified educators. Two are Aboriginal educators

8 Certificate Il qualified educators. Six are Aboriginal educators

All staff are supported and encourage to further their training.
Currently staff are enrolled /enrolling into Diploma or Bachelor degree.

We are also conducting-mouse training with Nillumbik Living and Learning
| SNIAFAOFGS mMmm Ay OKAf RNBYQa &aSNDA

There is approximately 50/50 ratio of Aboriginal and #dboriginal staff
Cook
Administration Coordinator

Cleaner/maintenance person
© Bubup Wilam for Early Learning
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Families live in and around Bubup Wilam

A R . - .
A Lael(s)frvow 9 Suburbs are within the

City of Whittlesea

Thomastown .
7 outside

Fawkner
Bundoora
Whittlesea

Mill Park
Beveridge
Craigieburn

A Preston

A Greenvale

A Epping

A West Heidelberg
A Broadmeadows
A Mernda

Too J>o T To Do Do I

© Bubup Wilam for Early Learning



NI Children's Mob

g | @:‘/7[ g 20 different clan groups represented
A Gunnai A Kamilaroi

A Gunditjmara A Bundjal

A Mutti Mutti A Waka Waka
A Wotojobeluk A Jingilli

A Bangerang A Mudburra
A Yorta Yorta A Barkindji

A Wurundjeri A Ngarigo

A Boon Wurrung A Wiradjuri

A Wemba Wemba A Walpiri

A Kalkadoon
A Nurrungga



Our rooms are
named after
the Language
Groups of the
Kulin Nation

© Bubup Wilam for Early Learning
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HISTORY

INVASION & MASSACRE THEFT OF LAND
PROHIBITION OF BREAKING
TRADITIONAL FORCED FORCED UP OF
LORE RELOCATION REMOVAL OF FAMILIES

ONTO MISSIONS CHILDREN
& RESERVES

A 4

IMPACT ON INDIGENOUS FAMILIES




LEGACY

IMPACT ON INDIGENOUS FAMILIES

< POVERTY ___> POOR PHYSICAL &
PSYCHOLOGICAL / @ OF 'DENT'D
SPIRITUAL HEALTH \
ST

‘ >>

A,/'
LOW
SELF

ESTEEM

FEELINGS OF INTER GROUP CONFLICT
POWERLESSNESS ( HIGH
RATES

/ DYSFUNCTIONAL
FAMILIES
SUBSTANCE ‘\ LOW SCHOOL
ABUSE £ “, RETENTION
= UNEMPLOYMENT
‘ UNEMPLOYABILITY DEATHS IN
@ CUSTODY

© Bubup Wilam for Early Learning




Supporting our children and
FIEYAfASEAQ UNFY

A Children

A Families

A Early Childhood Programs
A Communities

A Shools

© Bubup Wilam for Early Learning



Overview of the Program
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Flag Painting: Anon

http://www.youtube.com/watch?feature
=player_detailpage&Vv=LNjj2QRAVUA

© Bubup Wilam for Early Learning


http://www.youtube.com/watch?feature=player_detailpage&v=LNjj2QRAvuA
http://www.youtube.com/watch?feature=player_detailpage&v=LNjj2QRAvuA
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HONESTY
ETHICS
ACCOUNTABILITY
RESPECT

TRUST

© Bubup Wilam for Early Learning



